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Abstrak

Tujuan penelitian ini untuk mengembangkan model berfikir kritis dan mengetahui
kemampuan berfikir kritis mahasiswa karena kemampuan berfikir kritis sangat penting
untuk dikuasai mahasiswa untuk dapat menjelaskan secara logis dalam rekonstruksi
peristiwa sejarah. Metode penelitian yang digunakan dalam penelitian ini adalah
penelitian pengembangan dengan menggunakan prosedur ADDIE (Analyze, Design,
Develop, Implementaton dan Evaluate). Teknik pengumpulan data menggunakan
observasi, komunikasi langsung, dan dokumen, sedangkan alatnya menggunakan
panduan observasi, panduan wawancara, dan lembar validasi ahli. Teknik analisis
datanya menggunakan deskriptif kuantitatif digunakan sebagai teknik mengkaji
temuan penelitian, dengan tahapan seleksi data, tabulasi data, menghitung alternatif
jawaban. Hasil penelitian validasi kategori sangat baik dengan skor rata-rata 4,38.
Hasil dari uji kelayakan yaitu sangat baik dengan skor rata-rata 4,49, implementasi
produk menunjukkan bahwa hasil uji efektivitas menunjukkan bahwa kemampuan
berfikir kritis yang dilihat dari hasil belajar dengan menggunakan model yang
dikembangkan memiliki hasil yang lebih tinggi.

Kata kunci: berfikir kritis, pembelajaran sejarah, design pembelajaran.

Abstract

The aim of this research is to develop a critical thinking model and determine
students’ critical thinking abilities because critical thinking skills are very important
for students to master to be able to explain logically in reconstructing historical
events. The research method used in this research is development research using the
ADDIE procedure (Analyze, Design, Develop, Implement and Evaluate). Data
collection techniques use observation, direct communication, and documents, while
the tools use observation guides, interview guides, and expert validation sheets. The
data analysis technique using quantitative descriptive is used as a technique for
reviewing research findings, with stages of data selection, data tabulation,
calculating alternative answers. The results of the category validation research were
very good with an average score of 4.38. The results of the feasibility test are very
good with an average score of 4.49, product implementation shows that the results
of the effectiveness test show that critical thinking skills as seen from the learning
results using the model developed have higher results.

Keywords: critical thinking, history learning, learning design.

INTRODUCTION historical events. Students can
Learning history is one of the difficult imagine how the incident happened.
lessons in the world of education. Both Different from other sciences,

from elementary school level to higher present examples and even

it can

direct

education level. Difficulties are caused by
several factors, firstly history presents an
Students

abstration, namely the past.

cannot have direct contact with these
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practice. Second, starting from material
that is difficult, abstract and cannot be
touched by students causes children to be

taught to memorize, not all children are
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able to memorize and this memorization
activity is a very boring part of learning
(Rianti & Iswanto, 2020).

Memorizing activities in history
learning alone is misguided, because the
concept of learning history is not to be
memorized and this is happening in
schools today (Annisa, 2021). History is
studied whit the essence that students can
learn to take the values of an event to
apply in their lives so that the same
mistake will not be made twice. Hence
the red coat slogan, never forget the
history of its purpose like that and a great
nation is a nation that can appreciate the
history of its own nation’s struggle, not
one that is able to memorize the history
of its nation.

Learning history requires being able
to think critically in order to reconstruct
historical events (Irfan et al, 2019). When
historical facts cannot be reconstructed
critically then the history cannot be
meaningful and can

even provide

inaccurate information. Reviewing the

past in the present, history has a
contruction of thought that other sciences
do not have, historians call it “historical
thinking”. However, the construct of
historical thinking has not been fully
developed in the history learning process
in schools and even in universities. This is
what then becomes a problem in history
learning. There are still very few teachers
and lecturers who are able to train their

students to think about history, so that
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history learning mostly decribes facts,
forgetting to take the meaning of each
event.

The ability to think critically is an
important part of history learning as a
process of analyzing systematically,
distinguishing problems carefully to obtain
problem solving strategies (Azizah et al
2022). According to facione, there are 6
main critical thinking skiils in thinking
criticaly about a problem. These skills are
interpretation, analysis, evaluation,
inference (conclusion), explanation, and
self-regulation (Maslakhatunni’mah et al.,
2019). The six skills are not taught to
students all at once, the skills need to be
taught one by one to obtain maximum
critical current

thinking. Looking at

learning, the phenomenon of teachers
tends to be more confident in learning
using media, learning tools, learning
approachesand methods. The fullness of
historical material seems to be the main
reason why teachers focus on conveying
material information as awhole without
actually designing it.

In reality, thinking about history is
not surprising if the study of history is only
a place to review “the past for the past”.
The biggest impact of this “failure” in
learning history is students’ weakness in

historical
2017). This

important to do, because if it is ignhored

constructing thinking

(Horohiung, research is
and seen as if it is not a problem, then

mistakes in learning history will be passed
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down from generation to generation. Of
course, the main impact of this neglect is
that the quality of history learning is
stagnant, even backward. The hope is that
history learning should be able to examine
every change in their environment, and
have awareness of the changes and values
contained in very historical event,
therefore it is very necessary to develop a
critical thinking model in history learning
the aim of this research is to develop a
and determine

critical thinking model

students’ critical thinking  abilities
because critical thinking skills are very
important for students to master to be
able to explain logically in reconstructing

historical events (Widodo et al., 2019).

METHOD
The

detailed step. This research uses the

research process has very clear
development research method or known
as research and development with the
final result in the form of a developed
critical thinking model. Product
development uses a procedural descriptive
development model, whice activities will
be carried out in stages to produce valid,
reliable and credible products using
procedures, namely development based on
Dick and Carry’s ADDIE. In the ADDIE
development process, five development
stages must be carried out, namely
Analyze, Design, Delevop, Implement, and
Evaluate (Branch, 2009) (Chairudin&Dewi,

2021) (Made Yuniari et al., 2021).
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This development research was
carried out in the History Methodologi
IKIP  PGRI Pontianak FY
2023/2024. The evidence obtained was

then

course at

wen analyzed. Quantitative
descriptive is used as a technique for
reviewing research findings, with stages of
data data tabulation,
The

be processed

selection,

calculating alternative answers.
research data that will
consists of data from experts, teachers
and students. Tian, as well as the validity

of the research data.

RESULTS AND DISCUSSION

Analysis, the needs analysis stage is
carried out by analyzing the conditions of
in class which are

students learning

obtained from these results obtained

during open class. Design, this design
stage will be carried out by determining
assesment

learning objectives,

plans/criteria, work design schemes,
lesson plans and resoures (Widiana & Rosy,
2021). In the design activity, researchers
carry out plan activities and agree on the
learning objectives, namely that students
are able to verify historical sources.
Develop, this stage will carry out the
realization of the design which is still in
the form of a draft in the learning model
that will be implemented, also outlined in
the RPP/lesson

materials

design and teaching

in accordance with basic
competencies. At this stage validation is

carried out by experts and this is where
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the prototype/draft will become a
smoother final product (Branch, 2009)
(Ithamuddin, 2019).

Table 1. Validation Lesson Plan by
Experts

Assessment Information

No Aspect Score | Category

1 | Completeness of 4 B
theme identity
and allocated
time

2 | Suitability of the 4 B
indicator
formulation with
SK and KD

3 | Accuracy or 4.8 SB
correctness of
facts, concepts,
principles, skills
and suitability of
material to
studen
characteristick

4 | Suitability of 4.67 SB
methods with
indicators and
learning
materials

5 | Suitability of 4.5 SB
learning steps

6 | Active learning 4.33 B
and student
center aspects

Average 4.38 B

Category SB

Based on table 1, it shows that the
results of lesson planva lidation by experts
show good results. The stage after expert
validation was carried out was a filed
main test which was tested on 10 students
of the History education study program.

The results of the trial are:

DOI: 10.24127/hj.v12i2.9782

Table 2. Main Field Test Lesson Design

Information
No | Assesssment aspect
Score | Category

1 | Completeness of 4.6 SB

theme identity and

time converage

allocated time
2 | Suitability of the 4.4 B

indicator

formulation with SK

and KD
3 | Accuracy or 4.5 SB

correctness of
facts, concepts,
principles, skills and
suitability of
material to studen
characteristick

4 | Suitability of 4.53 SB
methods with
indicators and
learning materials

5 | Suitability of 4.55 SB
learning steps with
critical thinking

skills
6 | Active learning and 4.4 B
student center
aspects
Average 4.49 B

Based on table 2, it shows that the
overall field main test results are “good”
Implement, products that are ready to be
implemented in learning, implementation
results to make product improvements so
that alid final result will be obtained. The
results of implementing the critical
thinking model can be seen from the
following indicators:

1. Answeing and asking question,
especially with question words why
and how
e Students answer together and

convey the news information they

get to friends and relatives.

654
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e Students answer and explain the
differences between opinions and
facts.

e Students ask why.

2. Analyzing a problem
e Students explain the they read

including opinions or facts.

e Students explain the source of the
news.

e Students analyze the historical
sources provided.

e After knowing the various sources,
students then classify sources into
primary and secondary sources.

e Students explain that the news
they read includes primary or

secondary sources.

e Students carry out source
criticism, both external criticism
and internal criticism from the
sources they obtain.

e Students explain the authenticity
of the source from the analysis oh
how to carry out source criticism.

e Students explain the authenticity
of the proclamation text through
external criticism and internal

criticism.

3. Make conclusion
e Students reach conclusions about

the types of historical sources

through group discussions.

e Students can conclude source
verification activities, namely
external and internal criticism

from the result of the discussion.
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4. Explaining ideas to other

e Students actively discuss to
understand and analyze the
sources provided.

e Students share the information

they get with each other.
e Students help friends who have
difficulty understanding.

Evaluate, development products that
have been validated and implemented will
be evaluated (Widiana & Rosy, 2021). The
evalution result illustrate students’ steps
to think critically. In the frist stage there
is stimulation. In order to stimulate
students, they are given sharing tasks
according to the material that will be
presented that day. In learning heuristic
material, students are given a sharing task
about their experiences of reading or
viewing the news. Students explained thet
they had read and seen the news, both
economic, political and sports news, while
infotainment did not appear in the
students’ answers. Meanwhile, from the
source verification material, students
were given sharing task 3 of writing the
text of the proclamation, namely a test
written directly by Ir. Soekarno, the
written on a typerwriter by BM Diah and
text written today that can be found in
books or internet sources and asked to
indicate which one they think is the
original text. Students answer the original
text according to their understanding.

In the second stage, namely the

problem statement, students are asked
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questions to understand the sharing task
more sharply. In the heuristic material,
the follow-up to the sharing task is that
the news obtained is fact or opinion, and
the news is written from the main source
or not. Students explain the information
they get in the from of facts or opinions.
Source verification material, students are
asked to explain the authenticity of the
text they mentioned in the sharing task.
Students tried to explain the reasons for
the different authenticity of each text,
some looked at the writing, some looked
at who wrote it.

The third stage is data collection,
students are given learning activities that
will help them understand and explain
question from the shating task. Heuristic
were formed into
different

material: students

groups and given several

historical  sources,

MOU documents,

including  photos,

newspapers, minutes,
plaques, medals, videos, sound recordings,
books by Ki Hajar Dewantara, and theses,
students are asked to classify these
historical sources as primary or secondary
sources. Heuristic material: students were

formed into groups and given several

historical  sources, namely photos,
newspapers, MOU documents, minutes,
certificates, medals, videos, sound

recordings, books by Ki Hajar Dewantara,
and theses and were asked to carry out
source criticism on each source to obtain
data collection

authenticity. Source,
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activities show the percentage of students
who think critically.

In the fourth stage, students carry
out data processing, students process the
information they get to examine existing
sources. Students discuss with each other,
giving opinions according to their theories
and understanding. It is not uncommon for
them to be misclassified so intense
discussion and common perception are
very necessary. In line with (Yuniawati et
al., 2021), the data collection and data
prodessing stages are important stages of

critical thinking activities. Data processing

includes several indicator of critical
thinking, including sharing ideas eith
others, analyzing problems, answering,

and asking question.
The fifth stage is verification, each

group is asked to present and explain the

result of the group discussion
presentation. Several questions arise
related to heuritics and  source

verification, because each group also has
a different understanding. This activity
think

critically, there is a lot of information and

also really helps students to
they have to be smart in processing it. The

lecturer provided several important
confirmations regarding heuristic material
and source verification.

The sixth stage is generalization,
students provide conclusions about the
material learned from that day and
realate the conclusions back to the sharing

task at the beginning of the meeting. The
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heuristic material concluded that there
are two sources, namely primary sources
and secondary sources. Primary sources
are sources that are contemporaries,
and
that

perpetrators, eyewitnesses,
of the

occurred, while secondary sources are

contemporaries events
sources obtained from people who are not
contemporaneous and did not witness the
incident. The students’ heuristic material
concluded that to obtain the aythenticity
of the source there were two stages,
namely though external criticism and
internal criticism. External criticism looks
at the output of the source while internal
looks at the content of the
Then the

authenticity of the proclamation text

criticism
source. students explain
through criticizing this source.

The research results are in line with
Nurcahyo’s research result, learning
history using the discovery learning model
is an effective approach to support critical
thingking skills, which will help in solving
problems (Nurcahyo et al., 2018). Saputra
obtained data that students who studied
using the discovery learning model showed
learning outcomes at a high level (Saputra
et al., 2018) critical thinking skills are
very important for history education
students. Reconstructing history requires
sharp thingking and students must be able
to create historical thingking (Fikri et al.,
2022) (Hastuti, 2021). Referring to zed’s
there are three models

opinion, of

historical thingking, namely adductive,
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historical mindedness and zeitgeist, which
are then understood with the
the

same

pf
“adductive” or problem-oriented historical

meaning, namely standard
thingking and thingking of time, both of
which are an interactive unit and supports
each other (Nurjanah, 2020) (Hudajdah,

2017).

CONCLUSION
The product development results were
validated by three validators and the
validation results

were in the good

category. The critical thinking model
shows students are able to ask and answer
questions, analyze a problem, make
conclusions and explore ideas. The results
of the research show the effectiveness of
the critical thinking method in learning
History, and further research is still
needed to see to what extent this method
is effective in overcoming students’
learning problems, so that from the results
of further research a more effective
critical thinking method in learning history

can be obtained.
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