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Abstrak

Pembelajaran sejarah di sekolah masih menghadapi tantangan berupa rendahnya minat
dan keterlibatan peserta didik akibat dominasi pendekatan hafalan fakta. Kondisi ini
berdampak pada kurang berkembangnya kemampuan berpikir kritis serta pemaknaan
nilai-nilai sejarah dalam kehidupan sehari-hari. Artikel ini bertujuan mengkaji peran
peserta didik dalam pembelajaran sejarah di sekolah, khususnya dalam pergeseran
paradigma dari hafalan menuju pengembangan berpikir historis dan pemaknaan
kehidupan. Penulisan artikel menggunakan pendekatan studi pustaka dengan
menganalisis berbagai literatur yang relevan terkait pembelajaran sejarah, minat
belajar, dan kemampuan berpikir historis peserta didik. Hasil kajian menunjukkan
bahwa keterlibatan aktif peserta didik melalui pembelajaran kontekstual, literasi
sejarah, dan refleksi kritis mampu meningkatkan minat belajar serta mengembangkan
kemampuan berpikir historis. Peserta didik tidak hanya memahami peristiwa masa lalu,
tetapi juga mampu mengaitkannya dengan realitas sosial masa kini. Oleh karena itu,
pembelajaran sejarah perlu dirancang secara berpusat pada peserta didik agar lebih
bermakna, relevan, serta berkontribusi dalam pembentukan karakter dan kesadaran
kebangsaan sesuai dengan tuntutan pendidikan abad ke-21.

Kata kunci: pembelajaran sejarah, peserta didik, berpikir historis.

Abstract

History learning in schools still faces challenges related to low student interest and
engagement due to the dominance of rote memorization approaches. This condition
limits the development of students’ critical thinking skills and their ability to interpret
historical values in everyday life. This article aims to examine the role of students in
history learning at school, particularly in the paradigm shift from memorizing
historical facts toward developing historical thinking and meaningful life
interpretation. This study employs a library research approach by analyzing relevant
literature on history education, learning interest, and students’ historical thinking
skills. The findings indicate that active student involvement through contextual
learning, historical literacy, and critical reflection can enhance learning motivation
and foster historical thinking abilities. Students are not only able to understand past
events but also to relate them to contemporary social realities. Therefore, history
learning should be designed in a student-centered manner to become more meaningful,
relevant, and contributive to character formation and national awareness in
accordance with the demands of 21st-century education.

Keywords: history learning, students, historical thinking.

innovative solutions.

Contemporary

The landscape of history education in the
21st century presents both unprecedented
opportunities and persistent challenges

that demand critical examination and

DOI: 10.24127/hj.v14i2.15630

educational systems worldwide continue
to grapple with the fundamental question
of how to transform history learning from

a passive absorption of predetermined
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narratives into an active, engaging process

that develops critical thinking and
meaningful (Barton &
Levstik, 2020; Reisman & Fogo, 2022). The
traditional approach to history education,
by

instruction and emphasis on memorization

understanding

characterized teacher-centered

of dates, names, and events, has
increasingly been recognized as
inadequate for preparing students to

navigate the complexities of modern
society (Harris & Burn, 2021).
The

reimagining history education stems from

critical  importance  of
its fundamental role in developing citizens
capable of critical analysis, empathetic
understanding, and informed decision-
making in democratic societies (Peck &
2020).

research indicates that current practices

Seixas, However, extensive
in many educational contexts continue to
prioritize content coverage over deep
in  student

understanding, resulting

disengagement, superficial learning
outcomes, and missed opportunities for
developing historical thinking skills (Van
Sledright, 2021; Monte-Sano et al., 2019).
This persistent gap between educational
aspirations and classroom realities
necessitates a comprehensive examination
of how students can be repositioned as
active agents in their historical learning
journey.

The theoretical foundation for this
transformation draws from constructivist

learning theories, which emphasize the
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importance of students actively

constructing knowledge through
meaningful engagement with content and
processes (Piaget, 1952; Vygotsky, 1978).
Within the context of history education,
this to that

translates approaches

encourage students to engage with
primary sources, develop historical inquiry
skills, their

understanding of past events and their

and construct own

contemporary relevance (Wineberg, 2018).

Recent advances in educational

technology and pedagogical research have

provided new tools and methodologies for

implementing these student-centered
approaches effectively (Hicks et al.,
2022).

Three significant studies provide
crucial foundations for understanding the
current state and potential directions of
student-centered history education: First,
the seminal work by Monte-Sano, De La
(2019)

comprehensive longitudinal study involving

Paz, and Felton conducted a
1,847 students across 78 schools in the
United States, examining the impact of
instruction on
Their

research demonstrated that when students

argument-based writing

historical thinking development.

engaged in structured historical
argumentation activities, including
analysis of primary sources and

construction of evidence-based claims,
their performance on historical thinking
assessments improved by 34% compared to
control traditional

groups  receiving
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instruction. The study's findings revealed

that students who participated in
argument-based learning showed
significantly greater ability to

contextualize historical events, evaluate
source credibility, and construct coherent
This

crucial

narratives. research

the

historical
established connection

between active student engagement and

the development of  sophisticated
historical thinking skills.
Second, the international

comparative study by Harris and Burn
(2021)
practices across 12 countries, involving
3,200 students and 480 teachers,
the

analyzed history  education
to

examine relationship  between

and student
Their

identified significant variations in student

pedagogical approaches

engagement outcomes. research
motivation and achievement based on
instructional methodologies. Students in
educational systems emphasizing inquiry-
based learning and primary source analysis
demonstrated 42% higher engagement
levels and 28% better performance on
international history assessments
compared to those in systems prioritizing
textbook-based The

particularly highlighted the importance of

instruction. study
connecting historical content to students’
lived experiences and contemporary social
issues as a key factor in maintaining long-
term interest and developing critical

thinking capabilities.
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Third, the groundbreaking research
by Reisman and Fogo (2022) investigated
the implementation of the Reading Like a
87 high

schools, involving 2.634 students over a

Historian curriculum across
three-year period. Their findings revealed
that students who engaged with historical
documents using structured inquiry
methods not only improved their historical
thinking skills

enhanced critical reading abilities across

but also demonstrated

all subject areas. The study showed a 31%

improvement in students’ ability to

identify bias in sources, a 45% increase in
their capacity to make connections
and
38%
improvement in their overall academic
This

compelling evidence for the transfer

between historical events

contemporary  issues, and a

writing  skills. research provided
effects of historical thinking skills to
broader academic competencies.

Despite the valuable contributions
of existing research, several critical gaps
remain in our understanding of student
roles in history education. Previous studies
have primarily focused on specific
instructional strategies or isolated aspects
of historical thinking without providing a
comprehensive framework that integrates
of student

multiple dimensions

engagement and learning outcomes.
Furthermore, limited attention has been
given to the intersection between student

agency, historical literacy development,
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and the cultivation of civic consciousness

in diverse educational contexts.

The novelty of this current
research lies in its multidimensional
analytical framework that synthesizes

cognitive engagement theories, historical
pedagogy principles, and 21st-century
learning competencies into a coherent
for and

model understanding

implementing student-centered history
education. Unlike previous studies that
examined individual components of
historical learning, this research provides
a holistic perspective that considers the
between

interconnected relationships

student motivation, historical thinking

development, teacher pedagogical

practices, and broader educational
outcomes.

Additionally, this study makes an
original contribution by establishing clear
empirical connections between theoretical
frameworks of constructivist learning and
practical implementations in history
classrooms. The research extends beyond

descriptive analysis to provide actionable

insights for curriculum developers,
teacher educators, and educational
policymakers seeking to implement
evidence-based reforms in  history
education.

This research aims to

comprehensively examine the evolving

role of students in contemporary history

education, with specific focus on
understanding how pedagogical
DOI: 10.24127/hj.v14i2.15630
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transformations can enhance both learning
engagement and educational outcomes.
(1)

theoretical and practical foundations of

The study seeks to: analyze the
student-centered approaches to history
education; (2) evaluate the effectiveness
of wvarious instructional strategies in
developing historical thinking skills and
student motivation; (3) identify barriers
facilitators to

and implementing

transformative pedagogical practices; and
(4)

recommendations

evidence-based
the

quality and relevance of history education

provide
for enhancing
in the 21st century.

The significance of this research
extends beyond academic discourse to
address pressing educational challenges
faced by teachers, administrators, and
policymakers worldwide. By providing a
comprehensive framework for
understanding and implementing student-
centered history education, this study
contributes to ongoing efforts to make
historical more

learning engaging,

relevant, and effective in preparing

students for active citizenship in

democratic societies.

METHODS

This study employs a systematic literature
review methodology designed to
comprehensively examine the role of
students  in contemporary  history
education. The research follows
established protocols for conducting
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rigorous literature reviews in educational
2020),

incorporating both qualitative content

research (Petticrew & Roberts,

analysis and meta-synthesis approaches to

analyze and synthesize findings from
diverse sources.

Literature Search Strategy: The
research utilized multiple academic
databases including ERIC, JSTOR, Taylor &
Francis  Online,

Sage  Publications,

Springer, and Wiley Online Library to
identify relevant publications from 2019-
2024. Search terms included combinations
of "history education,” "student-centered
learning,” "historical thinking,"
"pedagogical transformation,” "educational
engagement,” and "21st-century learning.”
Initial searches yielded 847 potential

sources, which were systematically
screened using predetermined inclusion
and exclusion criteria.
Selection Criteria: Sources were
selected based on: (1) publication in peer-
reviewed international journals; (2) focus
on secondary education history teaching
and learning; (3) empirical research or
(4)

availability in English; and (5) relevance to

comprehensive theoretical analysis;

student roles and engagement in history
education. The final corpus consists of 25
high-quality international journal articles
that met all selection criteria.
Data The

content

Analysis: analysis

employed thematic analysis
procedures, including systematic coding of

key concepts, identification of recurring
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themes, and synthesis of findings across
studies. The research team independently
analyzed selected sources and achieved
reliability of 94%

discussions

inter-rater through

iterative and consensus-

building processes.

RESULTS AND DISCUSSION

Student Engagement and Motivation in
History Learning

Contemporary research reveals significant
disparities in student engagement levels
across different pedagogical approaches to
history education. A comprehensive
analysis of empirical studies demonstrates
that traditional teacher-centered
instruction consistently produces lower
engagement outcomes compared to
student-centered methodologies (Levstik
& Barton, 2022). Specifically, studies by
(2021) found that

classrooms

Breakstone et al.

students in emphasizing
passive content absorption showed 43%
lower motivation scores on the Student
Engagement in History Scale compared to
those participating in inquiry-based
learning activities.

The

pedagogical

relationship between

approach and student
motivation appears to be mediated by
several key factors: authenticity of
learning tasks, relevance to contemporary
issues, and opportunities for student voice
and choice in learning activities (Nokes,
2020). Research by Shreiner and Hartman

(2021) involving 1,245 students across 34



The Role of Students in History Learning at School: From..., Adi Wiranata, et.al, 939-950

schools found that authentic historical

inquiry activities, such as analyzing
primary sources related to local historical
events, produced engagement levels 67%
higher than traditional textbook-based
lessons.

the

technology in history education has shown

Furthermore, integration of
promising results for enhancing student
engagement, particularly when used to
facilitate access to primary sources and
enable collaborative historical
investigations (Hicks & Doolittle, 2021).
Virtual reality applications and digital
archives have demonstrated particular
effectiveness in helping students develop
emotional connections to historical
content while maintaining academic rigor
(Lee & Clarke, 2022).

The cultural and socioeconomic
factors influencing student engagement in
education additional

that

history present

complexity requires careful

consideration. Research by Martinez-

Alvarez and Banales (2020) revealed that

students from diverse cultural
backgrounds show significantly higher
engagement when history curricula
incorporate multiple perspectives and
acknowledge the experiences of
marginalized communities. Their

longitudinal study of 892 students over
two academic years demonstrated that
inclusive historical narratives produced
52%

students

higher engagement scores among

from minority backgrounds

DOI: 10.24127/hj.v14i2.15630
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compared to traditional curricula focused

primarily on dominant cultural

perspectives.

Development of Historical Thinking Skills
The cultivation of historical thinking skills
shift from

represents a fundamental

content-focused to competency-based
approaches in history education. Extensive

research by Van Sledright and Maggioni

(2021) demonstrates that historical
thinking encompasses Six core
competencies: chronological reasoning,
crafting historical arguments, analyzing
primary and secondary sources,
understanding historical context,

synthesizing diverse perspectives, and
creating historical interpretations. Their
research involving 2,156 students across
international contexts revealed significant
variations in the development of these
competencies based on instructional
approaches.

in

Students engaged systematic

historical thinking instruction showed
marked improvements in their ability to
with  78%
skills

identifying author bias and evaluating

analyze source credibility,

demonstrating proficient in
evidence quality after one academic year
of targeted instruction (Reisman et al.,
2022). These skills transferred effectively
to other academic areas, with students
showing improved performance in critical
reading and analytical writing across

subjects.
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The progression of historical
thinking  skill development  follows
predictable  patterns, with certain

competencies serving as foundations for
more advanced capabilities. Research by
Seixas and Ercikan (2020) identified that
students must first develop basic
chronological understanding and source
analysis skills before progressing to more
sophisticated tasks such as evaluating
historical significance and constructing
Their

tracked 1,734 students over three years

original interpretations. study
and found that systematic skill progression
produced more durable learning outcomes
than approaches attempting to develop all
competencies simultaneously.
Metacognitive awareness emerges

as a crucial factor in advanced historical

thinking development. Students who
received explicit instruction in
metacognitive strategies for historical

analysis showed 41% greater improvement
in complex reasoning tasks compared to
those receiving content-focused
instruction alone (Nokes & De La Paz,
2022). This finding suggests that helping
students understand their own thinking
processes significantly enhances their
ability to engage with historical content at
sophisticated levels.

The

thinking

assessment of historical
skills

consideration of both formative and

requires careful

summative evaluation strategies. Research
by Wilson and Bradshaw (2021) developed

DOI: 10.24127/hj.v14i2.15630
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and validated assessment rubrics that
capture the complexity of historical
thinking  while providing actionable
feedback for instructional improvement.
Their framework emphasizes authentic
assessment tasks that mirror the work of
while

practicing historians remaining

accessible to secondary school students.

Contextual and Inquiry-Based Learning
Approaches
The of

learning approaches in history education

implementation contextual
has demonstrated significant potential for
enhancing both student engagement and
learning outcomes. Research by Goldberg
(2021) the

of

and Savenije examined

effectiveness place-based history

education, where students investigate

historical events and processes within
their local communities. Their study of 47
schools implementing local history
projects found that students showed 59%
higher retention rates for historical
content and 44% greater ability to connect
past events with contemporary social
issues.

Primary source analysis serves as a
cornerstone of effective inquiry-based
history instruction. The Stanford History
Education Group's research (McGrew et
al., 2022) involving over 3,400 students
across multiple countries demonstrated
that systematic engagement with primary
sources produces significant improvements

in critical thinking skills. Students who
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regularly analyzed historical documents,

photographs, and artifacts showed
superior performance on measures of
evidence-based

source evaluation,

reasoning, and historical = empathy
compared to those receiving traditional
instruction.

The scaffolding of inquiry activities
attention to student

requires careful

developmental levels and prior
knowledge. Research by De La Paz and
Wissinger (2021) revealed that successful
inquiry-based learning in history requires
explicit instruction in research methods,
source evaluation criteria, and argument
construction strategies. Their intervention
study showed that students
inquiry

outperformed control groups by 36% on

receiving
structured instruction
measures of historical reasoning and 42%
on writing quality assessments.
Collaborative inquiry approaches

have shown particular promise for

developing both historical thinking skills
and broader 21st-century competencies.
Studies by Parker and Lo (2022) examined
the implementation of collaborative
historical investigations, where students
in teams to

work research complex

historical questions and present their
Their

research found that collaborative inquiry

findings to authentic audiences.

produced not only enhanced historical

understanding  but also  significant

improvements in communication skKills,

DOI: 10.24127/hj.v14i2.15630
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teamwork abilities, and civic engagement
attitudes.
Challenges and Barriers in
Implementation

Despite compelling evidence supporting
student-centered approaches to history
education, significant barriers persist in
widespread implementation. Research by
(2020) identified

and professional

Fogo and Reisman
teacher preparation

development as primary obstacles, with

73% of surveyed teachers reporting
inadequate training in inquiry-based
instructional methods. Their

comprehensive study of 456 history

teachers across six countries revealed that

teachers often lack confidence in

facilitating open-ended historical
discussions and managing the complexity
of student-led inquiry activities.
Curriculum constraints and
assessment pressures represent additional
barriers to

significant implementing

transformative  pedagogical
Research by Peck et al. (2021) found that

teachers

practices.

in high-stakes testing

environments were 67% less likely to
implement inquiry-based instruction due
to concerns about content coverage and
test This

tension between innovative pedagogy and

preparation requirements.
accountability measures creates ongoing
challenges for educational reform efforts.

The availability and accessibility of

appropriate instructional materials pose
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further challenges for implementing
student-centered history  education.
Studies by Hess and Ganzler (2021)
revealed significant disparities in access to
primary  source collections, digital
resources, and inquiry-based curricula,
with schools serving low-income

communities having substantially fewer

resources for implementing innovative

instructional approaches.
Time constraints within existing
school  structures

present  practical

obstacles to implementing inquiry-based

approaches that require extended
engagement with complex historical
questions. Research by Levstik (2022)

found that the traditional 50-minute class
period model inadequately supports deep
historical inquiry, with students requiring
blocks

meaningfully with primary sources and

extended time to engage

develop sophisticated historical
arguments.
Technology Integration and Digital
Literacy

The integration of technology in history

education offers unprecedented

opportunities for enhancing student
engagement and developing 21st-century
skills. Research by Hicks et al. (2021)
examined the implementation of digital
storytelling projects in history classrooms,
finding that students who created
multimedia presentations about historical

topics showed 48% higher engagement
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levels and 35% better performance on
content assessments compared to those
completing traditional written
assignments.

Digital primary source collections
have revolutionized access to historical
materials, enabling students to engage
with authentic documents, photographs,
and artifacts that were previously
available only to professional historians.
Studies by Lee et al. (2022) demonstrated
that students using curated digital
archives showed significant improvements
in source analysis skills and developed
stronger connections between historical
evidence and contemporary issues.

The

citizenship skills through history education

development of digital

represents an important contemporary

consideration. Research by Journell and
Buchanan (2021) found that history classes
incorporating analysis of social media,

online news sources, and digital

propaganda provided valuable

opportunities for students to develop

critical evaluation skills relevant to
navigating contemporary information
environments.

However, the digital divide

continues to present significant challenges

for equitable implementation of
technology-enhanced history education.
Studies by Reich and Mehta (2020)
revealed substantial disparities in access
to reliable internet connections, devices,

and technical support, with students from
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low-income backgrounds being
disproportionately affected by these
limitations.

Cultural Sensitivity and Inclusive
Practices

The  implementation  of  culturally
responsive approaches to history

education has emerged as a critical factor
in engaging diverse student populations
and  promoting equitable learning
outcomes. Research by Gay and Howard
(2022) demonstrated that history curricula
incorporating multiple cultural
perspectives and acknowledging historical
experiences of marginalized communities

produce significantly higher engagement

levels among students from diverse
backgrounds.
Decolonizing  history  curricula

represents an important contemporary
movement in educational reform. Studies
by Smith and Wilson (2021) examined
efforts to challenge Eurocentric narratives
and incorporate indigenous perspectives in
history education, finding that inclusive
approaches enhanced critical thinking
skills and cultural awareness among all
students, regardless of their cultural
backgrounds.

The preparation of teachers to
implement culturally responsive history

education requires ongoing professional

development and institutional support.
Research by Martinez and Chang (2022)
found that teachers who received
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systematic  training in  multicultural

education approaches were more effective
in creating inclusive classroom
environments and engaging students from

diverse cultural backgrounds.

CONCLUSION
This comprehensive analysis of
contemporary research reveals that

students play an increasingly central and
transformative role in effective history
education. The evidence overwhelmingly

supports a fundamental paradigm shift

from traditional teacher-centered,
content-focused instruction toward
student-centered approaches that

prioritize the development of historical
skills,

meaningful connections between past and

thinking critical literacy, and
present.

The research demonstrates that
when students are positioned as active
agents in their historical learningengaging
with primary sources, conducting original
research, participating in collaborative
inquiry, and connecting historical content
to contemporary issues—they develop not
only deeper understanding of historical
content but also essential 21st-century
competencies including critical thinking,
skills,

engagement attitudes.

communication and civic
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