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[bookmark: _Hlk122790694][bookmark: _Hlk120887928][bookmark: _Hlk120887981][bookmark: _Hlk122790301]Abstract: The current research's target is to figure out significance influence of discovery learning (DL) and reading interest toward comprehending text of students at SMPN 1 Sembawa. In this study, 64 ninth-grade students from SMPN 1 Sembawa were selected as samples using a two-stage random sampling technique. The quantitative factorial design method was applied in this investigation. All of the data was acquired via a questionnaire and a test. Paired Sample t-test, Independent Sample t-test, and Two Ways ANOVA were used to analyze the data. The result showed that, first, there was a significant influence of the discovery learning method on ninth-grade students' reading comprehension. Second, there was significant influence of students’ reading interest toward ninth grade students’ reading comprehension of folktales. Third, on the students' reading comprehension exam, there was a substantial impact of the DL and interest in reading. In conclusion, there was the significance influence of discovery learning method and reading interest on students’ reading comprehension. 
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INTRODUCTION 

Reading is one among the four capabilities that every student must improve when studying English. Regular reading allows students to expand their vocabulary, learn more, and get a better comprehension of the content or what they have read. Because reading comprehension may be used to measure students' English skills, reading comprehension tasks in class are typically the major focus. If they do not have sufficient reading comprehension abilities, they may be unable to complete the exam. Students will learn a lot from the text through reading activities. The most significant aspect is knowledge. Students shall be capable gain up new skills via reading from this point on. They can also be delighted with tales, poetry, or hilarious stories.
"Reading provides advantages for linguistic learning," states Harmer (2007, p.99). Assuming that learners grasp what they have read, the more they understand it. Reading, like other language talents, is an elaborate relationship throughout the written word and its viewer that is influenced by the reader's actions previous expertise, encounters, behavior, and language community's cultural and social standing. Reading, in other words, is a mental process that happens when information is seen, encoded, and represented in the mind. Reading is also good for other reasons; any English engagement (assuming pupils realize it to some level) is advantageous to language students. Furthermore, Harmer mentioned six literacy education principles, which are as an example, (a) reading is not a passively talent, (b) pupils must be invested with what they are doing, (c) Kids ought to have taught about reacting to the content of their reading material rather than just the language, and (d) prediction is a crucial component of reading. (e) fit the task to the subject at hand, and (f) excellent teachers make extensive use of reading material.
Reading comprehension is defined by Woolley (2011:15) as "the act of producing information from words." The comprehension of reading is a technique through which consumers not only read but also grasp the meaning of the information contained within it. Firdaus et al. (2022) stated in the same vein that "reading comprehension as the primary endpoint of reading competency performs a critical function in acquiring concepts from reading materials." Ahmadi and Pourhosein (2012), on their one present, place a premium on reading comprehension. as one of the most important variables in language acquisition since it provides the basis for an important level of learning among EFL learners of learning in EFL learners. Reading comprehension, according to Smith and Johnson (1980), is a type of interaction between someone who writes and someone who reads wherein languages written serve as an avenue for exchange to take place when two different individuals interact over the tool of paper. 
"Reading interest," according to Thomas (2001), refers to a person's want to read certain written content. It may also refer to a person's assessment of how fascinating or fulfilling reading something is. " Reading interest is centered on a person's attitude toward the reading activity and various reading materials. Reading interest is defined as a student's capacity to pay attention, encourage effort, and encourage learning. Furthermore, how students approach different courses is likely to differ, just as each student's background and underlying skills would differ.
Jerome Bruner introduced Discovery Learning Method (DLM) as a type of learning that uses inquiry in 1915. This popular methodology pushes students to build on past knowledge and expertise, to use their sense of humor, to use one's originality and ingenuity, as well as to search for innovative material so as to find facts, connections, as well as fresh insights. Training includes proactively looking for responses and remedies instead of just passively taking in what is stated or read. DLM is an educational method in which students generate their very own knowing by experiencing with themes and drawing patterns from the findings. The key premise behind this learning approach is that learners are truly acquiring their knowledge while they can sign on to conduct operations in realm and derive domain findings for themselves. 
The folktale is a story that is passed down orally rather than in writing, and is therefore somewhat transformed by consecutive retellings prior to a recording was made or documented (Oxford Dictionary of Literary Terms, 2008, p.132). Strictly speaking, it is a brief prose narrative of unknown origin that has been down verbally before being written down (a glossary of literary terminology 1999). A folktale, according to the Cambridge Dictionary, is a traditional story that people in a specific region or group tell among themselves. According to Merriam-Webster, a folktale is a distinctively nameless, ageless, and placeless story passed down orally among a people. According to the Grolier Webster International Dictionary of the English Language (1972), a folktale is a folklore or legend that originated among a certain group and was passed down, primarily by word of mouth, and sometimes in recorded form
 
METHOD
In this article, the author draws on quantitative research in an experimental technique, employing a factorial design. The population of this study is the ninth-grade students at SMPN 1 Sembawa in academic 2022/2023 which consist of nine classes with the total 288 students. The writer employed a two-stage random sample method, administering the questionnaire to four groups of ninth-grade students at SMPN 1 Sembawa. The pupils are going to split onto a couple in accordance with their degree of interest.: high interest and low interest. Then, writer will employ simple random sampling. The writer will randomly choose 16 students with strong motivation and 16 pupils with low motivation in the two types of groups.
When collecting data, writer will use test, questionnaire, validity and reliability. Technique for Analysing the Data, the writer will use descriptive statistics such as: Normality and Homogeneity Test, Independent Sample t-Test, Paired Sample t-Test and Two-Way ANOVA.

FINDINGS AND DISCUSSIONS
a. The Normality Test of Students’ Pre-Test and Post-Test in Experimental Group
	One-Sample Kolmogorov-Smirnov Test

	
	Unspecified Residue 

	N
	64

	The norm Parameters 
	 Average
	.0000000

	
	Std. Dev
	5.62801947

	The Most Highly Distinctive Differences 
	Complete
	.161

	
	Pavourable
	.161

	
	Unpavourable
	-.088

	Statistical Testing
	.161

	Asymp. Sig. (2-tailed)
	.000c

	Monte Carlo Sig. (2-tailed)
	Sig.
	.065d

	
	99% Confidence Interval
	Lower Bound
	.058

	
	
	Upper Bound
	.071

	a.  measurement of distributing is Normal 

	b. Data-driven calculation.

	c. Lilliefors Significance Adjustment.

	d. From 10000 sampling sets using a seed of 926214481 as the starting point 


The statistics in the table were calculated using the normality test (non-parametric test: Monte Carlo) of the One-Sample Kolmogorov-Smirnov Test. The pupils in experimental group scored 0.065 on the pre- and post-test. All the data were classed as normal distribution since the p-values were over the 0.05 level of significance. As consequence, distribution of the research had normal. 
b. Homogeneity test
The Levene statistic was employed to examine the probability that pupils' reading scores on tests in experimental group were homogeneous. When the p-value is greater than mean significant difference at 0.05, samples are considered homogeneous. The table following explains how the Levene statistic is used to compute the homogeneity test.
	The Variance Homogeneous Test

	
	Levene Statistic
	df1
	df2
	Sig.

	Students' Reading Test
	Depending on Mean
	.100
	1
	62
	.753

	
	Depend on Median
	.464
	1
	62
	.498

	
	Utilizing the median and using a modified df 
	.464
	1
	60.653
	.498

	
	Applying the modified mean
	.273
	1
	62
	.603



The p-value is 0.753, referring to Levene Statistic computation chart. This number is more than 0.05. As an outcome, the research data was homogeneous. 

c. Measuring significant influence of Discovery learning method toward ninth grade students on comprehend of text at SMPN 1 Sembawa
[bookmark: _Hlk121778658]The writer applied the paired sample t-test in this section to examine the level of significance in average score between students' reading comprehension who were taught through the DLM. The mean of the students' pre-test was 59.63, based on the outcome of their scores. The st-dev was 5.780, whereas the mean was 1.022. The treatment group's overall results from the post- was 81, the st-dev were 5.565, and the standard error of average score were 0.984. The calculation data revealed that the mean post-test score of students was higher than the mean pre-test score of students (81.00 > 59.63). Table below also illustrates it.
	Statistics for Paired Samples 

	
	Average
	N
	Std. Dev
	Std. Error Mean

	Pair 1
	Students' Pre-test in Experimental Group
	59.63
	32
	5.780
	1.022

	
	Students' Post-test in Experimental Group
	81.00
	32
	5.565
	.984




	
	Paired Samples Test

	
	Paired Variations 
	t
	df
	Sig. (2-tailed)

	
	Mean
	Std. Deviation
	Std. Error Mean
	95% CI of the Variance 
	
	
	

	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Students' preliminary test in a the experimentation group - Post-test of Students in the Experimental Population
	-21.375
	5.621
	.994
	-23.402
	-19.348
	-21.511
	31
	.000



In accordance with the statistic calculated using the Paired sample t-test, table above the p-value was discovered to be 0.000. It is significant as the p-value falls below the significance level of 0.05. It indicates there has been a significant difference in comprehension of reading performance with the pupils who were given instruction through the DLM compared with those who had been not.  



	Independent Samples Test

	
	Levene's Exam for Variance Equal
	Equality of Means t-test 

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	average Difference
	Standard Deviance 
	95% CI for the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Reading test
	assumption of identical variances
	.067
	.796
	6.376
	62
	.000
	9.125
	1.431
	6.264
	11.986

	
	assumption of similar variances is not made.
	
	
	6.376
	61.814
	.000
	9.125
	1.431
	6.264
	11.986



[bookmark: _Hlk121943259]Table above shows the statistic computed using the independent sample t-test. The p-value had been found having been 0.000. As soon as the p-value is no more than 0.05, situation is considered of significance. It suggests that there was a substantial difference in understanding text ability was compared between students who were educated in on the DLM with those who were explained with what is conventional method.. As a consequence, while the hypothesis that is null (Ho) is rejected, the alternative hypothesis (Ha) gets approval. 
The DLM had a considerable effect on ninth-grade learners' skills in reading of folktales. Before utilizing the DLM, the mean score of the pre-test in reading comprehension was 59.63. The mean score of the post-test following treatment with the DLM was 81.00. Before and after utilizing the DLM, the gain scores in the pre-test and post-test results were 21.37. Furthermore, utilizing the DLM, the significant value was 0.000, which is less than a = 0.05. There was significant statistical difference in reading comprehension test scores before and after treatments. It may be inferred that the method implemented to improve learners' reading comprehension test scores was effective.

d. Measuring significant influence of Students’ reading interest toward ninth grade students’ reading comprehension of Folktales at SMPN 1 Sembawa.
[bookmark: _Hlk121779401][bookmark: _Hlk121944944]Based on the SPSS 26 output, it was discovered that the mean for pre-test students with a high reading interest in experimental group was 63.25, the st. dev was 5.106, and the standard error of mean was 1.276. The mean for post-test students with a high reading interest was 83.75, the st.dev was 5.106, and the standard error of mean was 1.276. In contrast, students with low reading interest had a mean of 56.00 in pre-test and 78.25 in post-test, a standard deviation of 3.864 and 3.256, and a standard error of mean of 0.966 and 0.814. According to the calculation data, pupils having a high degree of reading interest outperform pupils with poor reading interest in terms of mean score (83.75>78.25). Table below demonstrates this


	Paired Samples Statistics

	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	Students' Pre-Test with High Reading Interest in Experimental Group
	63.25
	16
	5.106
	1.276

	
	Students' Post-Test with High Reading Interest in Experimental Group
	83.75
	16
	6.105
	1.526

	Pair 2
	students' Pre-test with Low Reading Interest in Experimental Group
	56.00
	16
	3.864
	.966

	
	Students' Post-test with Low Reading Interest in Experimental Group
	78.25
	16
	3.256
	.814




	Paired Samples Test

	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	Average
	Std. Dev
	Std. Error Mean
	95% CI for the Difference 
	
	
	

	
	
	
	
	Lower
	Upper
	
	
	

	Pair 1
	Students' Pre-Test with High Reading Interest in Experimental Group- Students' Post-Test with High Reading Interest in Experimental Group
	-20.500
	7.137
	1.784
	-24.303
	-16.697
	-11.490
	15
	.000

	Pair 2
	Students' preliminary test in Limited Reading Interest through Experimental Group - Students' Post-test in limites Reading Interest in the Experimental Group
	-22.250
	3.568
	.892
	-24.151
	-20.349
	-24.941
	15
	.000



[bookmark: _Hlk121945113]According to the statistic derived using the Paired sample t-test, as shown in table above. 0.000 has been identified to be the p-value. The p-value is deemed significant when it is below 0.05. It indicates there was a substantial distinction of students who had high reading interest and students having little reading interest who were taught using the DLM. 
	Independent Samples Test

	
	Levene's Test for Variance Equity
	t-test for Equality of Means

	
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Average Difference
	Typical deviation
	95% CI for the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	Students' Post-Test
	Equal variances assumed
	.067
	.796
	6.376
	62
	.000
	9.125
	1.431
	6.264
	11.986

	
	Equal variances not assumed
	
	
	6.376
	61.814
	.000
	9.125
	1.431
	6.264
	11.986



In accordance with the statistic computation using the independent sample t-test in table above It was discovered that the p-value was 0.000. It was significant when the p-value was less than 0.05. It concluded that there was a significant influence in reading comprehension test score between students who were taught using the DLM and those taught using the conventional method. As a result, the alternative hypothesis (Ha) was accepted whereas the null hypothesis (Ho) was rejected.
There was a significant difference in ninth grade students' reading comprehension on folktales between students with high and low reading interest. The significance value for students with high and low reading interest was 0.003, which was less than the significant level of 0.05. It signified that the Hypothesis alternative had been accepted and the null hypothesis had been rejected. In other terms, there was a significant difference in comprehend the text test score among ninth-grade students who were interested in reading and those who were not.

e. Measuring interaction influence Discovery Learning Method and reading interest toward ninth grade students’ reading comprehension at SMPN 1 Sembawa.
The writer employed two-way ANOVA to evaluate the significant interaction impact of Discovery learning method and reading interest on ninth grade students' reading comprehension, with assistance from SPSS 26.
	Between-Subjects Factors

	 
	 
	Value Label
	N

	Reading Interest
	1
	High Reading Interest
	16

	 
	2
	Low Reading Interest
	16

	Teaching and Learning Method
	1
	Discovery Learning Method
	32



	Tests of Between-Subjects Impacts

	Dependent Variable:   Students' Reading Test  

	Source
	Type III Sum of Squares
	Df. 
	Mean Square
	F
	Sig.

	Corrected Model
	590.667a
	9
	65.630
	3.909
	.004

	Intercept
	127938.667
	1
	127938.667
	7620.895
	.000

	Reading_Interest
	25.919
	1
	25.919
	1.544
	.227

	Teaching_Method
	137.383
	5
	27.477
	1.637
	.192

	Reading_Interest * Teaching_Method
	183.607
	3
	61.202
	3.646
	.028

	Error
	369.333
	22
	16.788
	
	

	Total
	210912.000
	32
	
	
	

	Overall Corrected 
	960.000
	31
	
	
	

	a. R Squared = .615 (Adjusted R Squared = .458)



In accordance with the statistical calculation using two-way ANOVA The p-value was discovered in table above to be 0.028. It is significant if the p-value is less than the significant level of 0.05. It means that there was a significant interaction between the DLM and reading interest in relation to ninth-grade students' knowledge of folktales. As a result, the null hypothesis (Ho) is rejected whereas the alternative hypothesis (Ha) is accepted.

Conclusion 
According to the findings and discussions, utilizing DLM in learners with a strong interest in reading could contribute to their comprehension. 
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