5
		Premise : Journal of English Education and Applied Linguistics PJEELL

	https://fkip.ummetro.ac.id/journal/index.php/english
Rinekso, Rianawati, Kadaryanto


REIMAGINING ENGLISH LANGUAGE TEACHING THROUGH MULTILITERACIES PEDAGOGY: A SCOPING REVIEW

by 
Aji Budi Rinekso
Universitas Pendidikan Indonesia
ajibudirinekso1@upi.edu
Rianawati
Universitas Lampung
2423042005@students.unila.ac.id
Gin Gin Gustine
Universitas Pendidikan Indonesia
gustine@.upi.edu
Bachrudin Musthafa
Universitas Pendidikan Indonesia
dinmusthafa@.upi.edu
Budi Kadaryanto
Universitas Lampung
budi.kadaryanto@fkip.unila.ac.id

Abstract 
Multiliteracies pedagogy addresses the complex communication issues that exist in the current digital world by promoting diverse literacy practices, multimodal meaning-making, and critical engagement with texts. Many studies have explored how multiliteracies pedagogy is applied in language learning under multiple perspectives, yet studies offering a comprehensive report on the issue is still limited. This scoping review investigates how multiliteracies pedagogy has been implemented in English language teaching (ELT) context, focusing on empirical studies published in Scopus-indexed between 2015 and 2025, specifically derived from Taylor & Francis database. A total of 23 articles were sorted from the literature search based on pre-determined inclusion and exclusion criteria. The analysis resulted seven key themes namely 1) identity and cultural expression, 2) multimodality and technology integration, 3) multiliteracies and pedagogical innovation, 4) power, equity, and resistance, 5) language and academic literacy development, 6) challenges in implementing multiliteracies pedagogy, and 7) intercultural understanding and global English. Findings highlight the potential of multiliteracies pedagogy to foster learner identity, inclusivity, intercultural awareness, and academic development within a diverse-globalized classroom context. Nevertheless, gaps existed in geographical representation, primary education research, and methodological diversity calling for more studies addressing the identified gaps. 
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INTRODUCTION
	Within the past few decades, there has been a significant transformation on the concept of literacy which is substantially driven by several factors including the advanced development of communication technologies, the rise of cultural mobility, and the awareness of multilingualism as impacted by globalization (Walsh, 2017). The former concept, traditional literacy views literacy limitedly as individual’s ability to read and write (Larson & Marsh, 2005), yet it is no longer relevant to apply in this technologically-rich, culturally-diverse, and multilingually dynamic era. In response to the worldwide global shift, currently, literacy is more understood as a multifaceted and socially situated practice (Barton, 2007; Barton & Hamilton, 2005) which goes beyond the basic practice of reading and writing as represented by the traditional literacy. The shift is particularly evident in the field of language education where language learners engage with diverse linguistic repertoires and deal with the process of navigating complex multimodal texts both in their academic and social settings (Kress, 2010; Rowsell & Walsh, 2011; Walsh, 2010). The traditional view of literacy and its orientation on print-based media are no longer adequate to capture the diverse demands of communicative competences within this contemporary language teaching and learning practices. It brings to an absolute consequence that language teachers and researchers are looking for appropriate pedagogical approaches that sufficiently address the multimodal, multicultural, and even multilingual nature of modern communication. Responding to this urgent issue, multiliteracies pedagogy seamlessly aligns with the demand of a new literacy framework that extends beyond a single focus on reading and writing to cover wider dimensions including multiple range of modes, cultures, and languages (Cope & Kalantzis, 2013). The integration of multiliteracies has become increasingly essential across various levels of language education, as learners are expected to critically engage with texts that are often multimodal and culturally diverse. This shift signals a move away from traditional, print-centric instruction toward more inclusive pedagogical frameworks that emphasize meaning-making across multiple modes and cultural contexts (Newfield, 2011; Walsh, 2010). 
A number of studies have been researching the implementation of multiliteracies pedagogy in English language teaching with several foci including teacher training (Maia, 2022), teacher perception (Lim et al., 2022; Mirhosseini & Emadi, 2022), student perception (Alghamdi & El-Hassan, 2016; Burke & Hardware, 2015), instructional design (Kaur et al., 2012; Kiss & Mizusawa, 2018), material analysis (Rowland et al., 2014), and curriculum (Guo & Feng, 2015; Pang, 2020). However, limited studies provide a comprehensive report on how the multiliteracies pedagogy has been applied in the context of English language teaching across different education levels. Given this research gap, this study tries to report a number of existing studies reporting the empirical evidence on the implementation of multiliteracies pedagogy in ELT across different education levels including primary, secondary, and tertiary levels. The result of this scoping review significantly contributes to provide a structured literature mapping and potential research area under the issue of multiliteracy pedagogy and ELT for further research. The review is guided by the following research questions:
1. What are the common profiles, research questions, contexts, and methodologies employed in existing studies on the implementation of multiliteracies pedagogy in ELT across different education levels?
2. What are the key thematic findings identified in the existing studies on the implementation of multiliteracies pedagogy in ELT across different education levels?

METHOD 
Research Design 
	This study is categorized as a scoping review, a type of study specifically intended for mapping the substantive and methodological features of primary studies on a particular research topic (Arksey & O’malley, 2005). This approach is particularly well-suited for unveiling emerging and interesting research issue where the existing literature has not provided a comprehensive review due to its complexity and heterogeneity (Tricco et al., 2016). This scoping review study synthesized both quantitative and qualitative data although the final report of the findings was primarily based on thematic and qualitative synthesis approach. To guide well-structured synthesis process, this study applied inclusion and exclusion criteria (see table 1) and followed PRISMA framework (see figure 1). 
Table 1. The inclusion and exclusion criteria
	Inclusion criteria
	Exclusion criteria

	· Research-based articles with primary data
· Written in English.
· Must be in ELT, EFL, ESL, EAL, ESP and other related contexts
· Must be in three education level contexts (i.e., primary, secondary, and tertiary levels)
· Must consist of theoretical framework of multiliteracies and its derivations or sub-theories (e.g., multiliteracies pedagogy, critical literacy, multimodality, multimodal literacy)
· Scopus-indexed journal articles ranging from Q1-Q4
	· Non-research-based articles e.g., book reviews, book chapters, and review articles were excluded.
· Unpublished theses/dissertations were excluded.
· Studies with unclear methods were excluded
· Non-peer-reviewed journal articles were excluded
· Articles published before 2015 were excluded.





Identification of studies via databases 


Article search using
· a set of relevant keywords 
· filter of publication year (2015-2025)
· filter of document type (research article)
· filter of language (English)
Records retrieved from Taylor & Francis Online
(n = 526)


Identification







Records removed due restricted access, full text unavailable or behind paywall (n = 91)




Records excluded due to duplication of the documents 
(n = 11)
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(n = 526)
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Records excluded due to irrelevance to research focus (did not explicitly mention multiliteracies-related frameworks) (n = 229)
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(n = 23)
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Figure 1. PRISMA 2020 framework guiding the literature search of this study
The literature search was conducted by accessing Taylor & Francis Online platform between March and April 2025, resulting a total of 526 articles using a combination of keywords including “multiliteracies”, multiliteracies pedagogy”, “English language teaching”, “ELT”, “EFL”, “ESL, “EAL”, “primary school”, “secondary school”, and “tertiary education” to maximally reach wider coverage of articles. Guided by the PRISMA framework and inclusion and exclusion criteria, the search and evaluation process resulted (n=23) eligible articles to review. 

RESULT AND DISCUSSION 
Result 
An Overview of the Included Studies
A summary of the authors, years of publication and journals from the reviewed articles (n = 23) can be found in table 2. The years of publication span from 2015 to 2025, indicating ongoing scholarly concern over nearly a decade. Interestingly, there is an increasing number of articles published from 2020 onwards, indicating higher attention and interest to research the issue of multiliteracies pedagogy in language education. The 23 articles are published across different journals under Taylor & Francis database that intersect several scopes including language education, literacy, identity, technology, and pedagogical practices. The diverse journal scopes represent a wide range of research dissemination across interdisciplinary, yet interrelated fields.  In addition, some journals appear more than once namely Journal of Language, Identity & Education; Changing English: Studies in Culture and Education; and Language and Education indicating strong suitability and accessibility for publishing research exploring the issue of multiliteracies pedagogy. 
Table 2. List of authors, year of publication, and journal names
	No.
	Author(s) & Year
	Journals
	Quartile per 2025

	1.
	(Lenters, 2016)
	Literacy Research and Instruction
	Q1

	2.
	(Humphrey, 2021)
	Language and Education
	Q1

	3.
	(Takeuchi, 2015)
	Journal of Language, Identity & Education
	Q1

	4.
	(Lam, 2024)
	Language, Culture and Curriculum
	Q1

	5.
	(Mirhosseini et al., 2022)
	Journal of Language, Identity & Education
	Q1

	6.
	(Querol-Julián, 2024)
	Journal of Multilingual and Multicultural Development
	Q1

	7.
	(Su et al., 2021)
	Changing English
	Q1

	8.
	(Burgess, 2020)
	Discourse 
	Q1

	9.
	(Cárdenas Curiel et al., 2023)
	Language and Education
	Q1

	10.
	(Tan et al., 2019)
	Educational Media International
	Q2

	11.
	(Holloway, 2021)
	Pedagogies 
	Q2

	12.
	(Lee et al., 2016)
	Technology, Pedagogy and Education
	Q1

	13.
	(Liang & Lim, 2021)
	Innovation in Language Learning and Teaching
	Q1

	14.
	(Vorobel et al., 2020)
	Journal of Educational Research
	Q2

	15.
	(Seglem & Garcia, 2018)
	Theory into Practice
	Q1

	16.
	(Aridasarie & Rohmah, 2024)
	Cogent Education
	Q2

	17.
	(Kearney & Tangney, 2023)
	Irish Educational Studies
	Q2

	18.
	(Mizusawa, 2021)
	Asia Pacific Journal of Education
	Q1

	19.
	(Burke & Hardware, 2015)
	Language, Culture and Curriculum
	Q1

	20.
	(Stewart, 2024)
	International Journal of Qualitative Studies in Education
	Q1

	21.
	(Elmiana, 2019)
	Pedagogy, Culture & Society
	Q1

	22.
	(Kiss & Mizusawa, 2018)
	Changing English
	Q1

	23.
	(Mirhosseini & Emadi, 2022)
	Journal of Educational Research
	Q2



In terms of study context, the reviewed articles (n=23) exhibit a diverse distribution spanning over multiple countries (see figure 1) and education levels (see figure 2). Canada appeared to be the most represented country with 5 articles, followed respectively by the USA with 4 articles, and Singapore with 3 articles. Other countries including Indonesia, Iran, Australia, and Taiwan contributed a small number of articles around 1 to 2 articles. Furthermore, several studies were in the form of cross-national meaning that the studies were carried out within collaborations among multiple countries such as Spain, Colombia, and Ecuador (Querol-Julián, 2024), China and Indonesia (Su et al., 2021), Australia, China, and Indonesia (Tan et al., 2019). Though the diverse distribution highlights a globally-shared research Interestingly, countries from Africa and South America were underrepresented. Meanwhile, the majority of the reviewed articles were carried out secondary education with 11 articles, followed by tertiary education with 8 articles. Primary education was the least with only 4 articles which may suggest that the exploration of multiliteracies pedagogy at lower education level remains limited or less documented in the current literature. 
[image: ]

Figure 1. Geographical distribution
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Figure 2. Educational level distribution
Next, table 4 presents a compact summary of research questions and participant contexts of the reviewed studies. Generally, the research questions revolve around understanding of how other related approaches or theories such as affect theory, multimodality, translanguaging, glocalization, new literacy studies connect with multiliteracies pedagogy to support English language teaching within diverse contexts. In addition, several studies emphasize the role of teacher professional development and pedagogical innovation in supporting multiliteracies-based learning while others focus on students’ identity, intercultural competence, and engagement in multimodal composing. These inquiries are situated in a different range of educational setting from primary to tertiary education levels and participant context involving various ages, linguistic backgrounds, and educational needs. The participant context also reflects both mainstream and marginalized groups including English language learners, bilingual pre-service teachers, and immigrant or refugee students. This indicates an inclusive and adaptable nature of multiliteracies pedagogy to be applied in various contexts. Overall, all of the research questions demonstrate a growing interest of how multiliteracies pedagogy intersect with diverse real-world classroom practices and broader sociocultural influences in English language education landscape. 
Table 4. The summary of research questions and participant context
	No.
	Author(s) & Year
	Research Questions (Summarized & Rephrased)
	Participant context

	1.
	(Lenters, 2016)
	How can affect (emotional, embodied, and unconscious feeling) support multiliteracies-based learning? 
	· A Fourth-grade classroom 
· Three 4th- grade teachers
· One 2nd – grade teacher
· English language learners (ELLs) – 49 students, aged 9 – 10 years old. 

	2.
	(Humphrey, 2021)
	How does semiotic knowledge and SFL support multiliteracies in the English-medium science instruction?
	· An Elementary school
· An Australian teacher
· Her fifteen year 1 students aged 6-7
· English-medium science instruction

	3.
	(Takeuchi, 2015)
	How do multimodal tools and multilingualism support the learning participation of English language learners (ELLs)?
	· An Elementary school 
· Two mathematic classes (grade 4)
· A 4th-grade math teacher
· Two newly arrived ELLs (Daniel and Karim)

	4.
	(Lam, 2024)
	How does the framework (combination of multiliteracies and glocalization) affect multimodal literacy in an ESP setting?
	· An EMI course namely Advertisements in English
· Involving 28 English major students
· University level

	5.
	(Mirhosseini et al., 2022)
	What are the opportunities and challenges of NLS in General English?
	· An Iranian university
· A General English (GE) course
· Two undergraduate GE classes (32 and 34 students)

	6.
	(Querol-Julián, 2024)
	How does an online multiliteracies-based pedagogy (teacher professional development program) enhance CLIL teachers’ understanding of translanguaging and trans-semiotizing?
	· A Spanish university
· Involving 200 in-service CLIL teachers (teaching at primary and secondary schools)

	7.
	(Su et al., 2021)
	How can virtual intercultural fieldwork enhance EFL learners’ intercultural communicative competence and multiliteracies?
	· 3 Balinese undergraduate psychology students
· 6 mainland Chinese graduate students

	8.
	(Burgess, 2020)
	How does affect theory explain the resistance of multiliteracies-based teaching by young adult English learners?
	· A free, non-credit program called Language Instruction for Newcomers to Canada (LINC)
· Young adult refugees and immigrants aged 18-25

	9.
	(Cárdenas Curiel et al., 2023)
	How do bilingual pre-service teachers employ translanguaging art gallery lessons?
	· 16 bilingual/bi-cultural pre-service teachers
· They are bilingual in Spanish and English


	10.
	(Tan et al., 2019)
	What factors and items are required for examining pre-service teachers’ TPACK in teaching multimodal literacies?
	· 220 pre-serving English teachers across three countries: Indonesia, China, and Australia

	11.
	(Holloway, 2021)
	How does the creation of multiliteracies-based lessons help pre-service and in-service teachers teaching in different subjects using digital tools?
	· 27 pre-service secondary school teachers
· 10 in-service secondary school teachers
· The participants came from different majors such as English, science, biology, history, geography etc.

	12.
	(Lee et al., 2016)
	How does multiliteracies pedagogy affect EFL students’ learning and classroom experiences?
	· Korean class: 23 middle-school students (grades 7-9)
· Iranian class: 22 students attending different schools

	13.
	(Liang & Lim, 2021)
	How does the proposed pedagogical framework (SFL-design thinking) support students and teachers in an English language digital multimodal composing classroom?
	· An English language teacher
· 39 Singaporean secondary school students (grade 2)


	14.
	(Vorobel et al., 2020)
	How does an adolescent English learner express her identity through multiliteracy practices in the classroom?
	· An adolescent English learner aged 14 years old
· Her first language is creole
· Setting: in a high school located in the southeastern US

	15.
	(Seglem & Garcia, 2018)
	How does an inquiry-based multiliteracies pedagogy support student learning and civic engagement in a secondary school English classroom?
	· A teacher: Miss. York
· Teaching English at grade 8
· Having 11 years of teaching experiences
· Teaching at a public secondary school in Illnois

	16.
	(Aridasarie & Rohmah, 2024)
	How can puppetry and other multimodal resources help students improve their speaking skills?
	· An English teacher
· 6 elementary school students
· A private English language course in Malang, Indonesia

	17.
	(Kearney & Tangney, 2023)
	How can the proposed practical pedagogical model support students in learning new literacy skills in English using technology?
	· 73 students aged 15-17 years old
· Students came from 6 urban schools in Ireland

	18.
	(Mizusawa, 2021)
	What challenges do teachers face in shifting traditional writing instruction to multiliteracies-based instruction in Singaporean secondary classrooms?
	· 6 English language teachers
· Having at least 3 years of teaching experiences
· Teaching lower secondary English language classes

	19.
	(Burke & Hardware, 2015)
	How can multiliteracies pedagogy help ESL students express their lived experiences and cultural knowledge?
	· A classroom English language arts teacher named Marnie (pseudonym)
· 8 ESL students aged 13 years old
· Students’ background: recent immigrants to Canada


	20.
	(Stewart, 2024)
	How does a high school English teacher define and negotiate what counts as writing when students utilize multimodal digital tools during their learning?
	· A homeroom English teacher named Miss Lee (pseudonym)
· 26 high school students aged 17-18 years old with various backgrounds


	21.
	(Elmiana, 2019)
	How do visual images in Indonesian senior high school EFL textbooks support language learning? 
	· 3 Indonesian senior high school EFL textbooks for grades 10-12
· A total of 232 visual images were analyzed

	22.
	(Kiss & Mizusawa, 2018)
	How is the multiliteracies pedagogy applied in writing instruction in Singaporean multicultural secondary classrooms?
	· 6 experienced English language teachers
· Teaching lower secondary school students

	23.
	(Mirhosseini & Emadi, 2022)
	What are the possibilities and challenges of utilizing multiliteracies pedagogy in EFL teaching?
	· 10 students aged 13 – 19 years old
· 2 adult coaches/ teachers (a coupled aged 25 and 27)
· Participants attended English classes twice a week during 3 months after theatre practice sessions



Moreover, table 5 presents theoretical frameworks utilized by all of the reviewed articles. The table shows that multiliteracies pedagogy is dominantly referred as the basic theoretical framework by the majority of the articles. Frequently, this framework appears in combination with others reflecting its flexibility and relevance to be the paramount framework across diverse educational contexts. Generally, this framework is associated with other related frameworks or concepts including multimodality, New Literacy Studies (NLS) and translanguaging that highlight the importance of meaning-making carried out through multiple modes, languages, and social practices. Additionally, some studies incorporate other frameworks or theories from learning, linguistic, and technology domains such as Vygotsky’s Sociocultural theory, social semiotic, Disciplinary Semiotic Knowledge (DSK), Systematic Functional Linguistics (SFL), Computer-Assisted Language Learning (CALL), and Technological Pedagogical Content Knowledge (TPACK) to highlight how the issue of multiliteracies can be explored through multidimensional perspectives. Other emerging frameworks adopted from various fields such as assemblage theory, affect theory, glocalized marketing, ecological perspectives, and power structure theory contributed to the enrichment of the discussion of multiliteracies in language education context. 
Table 5. Theoretical framework used across the reviewed studies
	No.
	Author(s) & Year
	Theoretical Framework(s)

	1.
	(Lenters, 2016)
	Multiliteracies pedagogy, assemblage theory, affect theory

	2.
	(Humphrey, 2021)
	Systemic Functional Linguistics (SFL), multiliteracies pedagogy, Disciplinary Semiotic Knowledge (DSK)

	3.
	(Takeuchi, 2015)
	Sociocultural theory (Vygotsky), multiliteracies pedagogy, situated learning theory.

	4.
	(Lam, 2024)
	Multiliteracies, glocalised marketing, disciplinary literacy

	5.
	(Mirhosseini et al., 2022)
	New Literacy Studies (NLS), multiliteracies pedagogy

	6.
	(Querol-Julián, 2024)
	Multiliteracies pedagogy, translanguaging, trans-semiotizing, semiotic awareness

	7.
	(Su et al., 2021)
	Cultural linguistics, exploratory practice, team learning, English as an International Language (EIL)

	8.
	(Burgess, 2020)
	Multiliteracies pedagogy, affect theory

	9.
	(Cárdenas Curiel et al., 2023)
	Critical bilingual literacies, translanguaging, multimodal pedagogy

	10.
	(Tan et al., 2019)
	Technological Pedagogical Content Knowledge (TPACK), social semiotics

	11.
	(Holloway, 2021)
	Multiliteracies pedagogy, learning by design, discipline literacy

	12.
	(Lee et al., 2016)
	Multiliteracies pedagogy, Computer-Assisted Language Learning (CALL)

	13.
	(Liang & Lim, 2021)
	Systemic Functional Linguistics (SFL), design thinking, multiliteracies pedagogy

	14.
	(Vorobel et al., 2020)
	Multiliteracies pedagogy, ecological perspective, and 

	15.
	(Seglem & Garcia, 2018)
	Multiliteracies pedagogy, inquiry-based learning

	16.
	(Aridasarie & Rohmah, 2024)
	Social semiotics, multimodal literacy

	17.
	(Kearney & Tangney, 2023)
	New Literacy Studies (NLS), bridge21 pedagogical model

	18.
	(Mizusawa, 2021)
	Multiliteracies pedagogy, functional literacy, multimodality

	19.
	(Burke & Hardware, 2015)
	Multiliteracies pedagogy, multimodality

	20.
	(Stewart, 2024)
	Multiliteracies pedagogy, multimodality, power structure theory

	21.
	(Elmiana, 2019)
	Multimodal discourse analysis, Kress van Leeuwen (KvL) framework for analyzing visual images.

	22.
	(Kiss & Mizusawa, 2018)
	Multiliteracies pedagogy, functional literacy

	23.
	(Mirhosseini & Emadi, 2022)
	New Literacy Studies (NLS), multiliteracies pedagogy.



In terms of the research method, the majority of the reviewed articles (21 out of 23) employed qualitative approaches emphasizing in-depth exploration of multiliteracies pedagogy authentic and contextual educational settings (see table 6). The qualitative research methods were carried out within diverse designs including case study (either single or multiple case studies), ethnography, autoethnography, grounded theory, and instructional-based intervention such as professional development program and teaching projects. In addition, some studies adopted descriptive qualitative, specifically content analysis to examine instructional materials. Only one study declared the use of quantitative method, specifically for conducting survey validation of pre-service teachers’ TPACK implementation in teaching multimodal literacies. The other study, the one that utilized mixed-method approach, investigated the application of a pedagogical model suitable for supporting the integration of multiliteracies by combining both quantitative data (open and closed-ended questionnaire) and qualitative data (content analysis). Overall, the high preference for qualitative methods reflects the complex, situated, contextual-bounded, and interpretative nature of multiliteracies pedagogy which generally requires detailed and in-depth investigation into how meaning-making, identity, and multimodal practices occur in real classroom settings. 
Table 6. Research method distribution
	Methods
	Types/ Specific Designs
	(f)

	Qualitative
	· Case/single case/multiple case study
· Professional learning intervention (like action research)
· Ethnographic 
· Grounded theory
· Teacher professional development program
· Teaching program/project
· Autoethnography
· Descriptive qualitative (content analysis)
	21

	Quantitative
	· Survey validation
	1

	Mixed-method
	· Teaching project (open & closed-ended questionnaire, content analysis)
	1



Key Thematic 
The synthesis of findings across 23 articles resulted seven themes presented as follows.
1. Identity and Cultural Expression
The first theme represents the role of multiliteracies in fostering learners’ identities and enabling cultural expression. Several studies demonstrate how students engaged in multiliteracies-based learning activities, particularly in ELT classrooms such as storytelling, translanguaging, and multimodal composition aligning with their personal experiences and linguistic backgrounds (Burke & Hardware, 2015; Cárdenas Curiel et al., 2023; Vorobel et al., 2020). These practices allowed learners to negotiate and affirm their identities in multilingual contexts. Additionally, other studies reported how affective experiences such as emotion and resistance contribute to drive students in positioning themselves in literacy classrooms (Burgess, 2020; Lenters, 2016). Through shifting literacy environment toward more personal, student-centred approaches, multiliteracies pedagogy has enabled learners to bring themselves into culturally, emotionally, and linguistically rich classroom practices. 
2. Multimodality and Technology Integration
The employment of multimodal tools and digital technologies are critical in supporting multiliteracies pedagogy. A number of studies highlight how students utilized multimodal tools such as comics, puppetry, and video production to enhance their creative expression and oral fluency (Aridasarie & Rohmah, 2024; Liang & Lim, 2021). Furthermore, digital-based media including digital storytelling and photography facilitated affective engagement and embodied learning allowing students to have better emotional connection with learning contents (Burke & Hardware, 2015; Lenters, 2016). Moreover, a study validated the TPACK framework to assess teacher readiness for multimodal instruction highlighted the importance of teacher training in this area (Tan et al., 2019). Also, it was depicted that computer-assisted multiliteracies instruction could develop students’ media, cultural, and academic literacies. Overall, these findings imply that multimodality is not only a tool for representation but also a catalyst for owning deeper engagement and meaning-making, particularly in English language classrooms.  
3. Multiliteracies and Pedagogical Innovation
Multiliteracies pedagogy has been relied as the foundation for serving innovative teaching practices, particularly under the landscape of language teaching. Several studies described how pedagogical models such as learning by design, inquiry-based learning, and bridge21 which were developed based on the principle of multiliteracies pedagogy successfully fostered collaboration, critical thinking, and civic engagement (Holloway, 2021; Kearney & Tangney, 2023; Seglem & Garcia, 2018). Another study demonstrated how online professional development enhanced CLIL teachers’ awareness of using of translaguaging and semiotic strategies in their teaching and learning practices (Querol-Julián, 2024). Basically, these innovations shifted classroom teaching practices from teacher-centred to student-centred where learners co-constructed knowledge in dynamic spaces. Additionally, related theoretical frameworks across these studies including sociocultural theory, New Literacy Studies (NLS), and Systemic Functional Linguistics (SFL) contributed as informing theories for supporting the successful implementation of multiliteracies pedagogy to meet the demands of 21st century. 
4. Power, Equity, and Resistance
Multiliteracies pedagogy enables the possibility to challenge traditional norms and open space for critical discussion around power, voice, and equity. Two studies, employing affect theory, explored how affect and sense-events (emotional, embodied, and unconscious feeling) enabled teachers to view students’ language learning not only from speaking or writing but also their emotions, bodies, and feelings (Burgess, 2020; Lenters, 2016). Furthermore, a study revealed while a high school teacher opened space for multimodal writing through a digital portfolio project, the institutional policy still prioritized traditional text-based writing practices, highlighting the for embracing multimodal literacies (Stewart, 2024). Likewise, a study in Iran discussed how EFL students did multiliteracies practices to assert their agency and cultural perspectives despite the traditional expectation of language teaching by their institution (Mirhosseini & Emadi, 2022). These examples highlight how multiliteracies pedagogy can be a tool for voicing equity for learners in classroom teaching practices. 
5. Language and Academic Literacy Development
Another significant impact of multiliteracies pedagogy is the development of language learning and academic literacy. A study investigated the effectiveness of integrating Systemic Functional Linguistics (SFL), particularly through Disciplinary Semiotic Knowledge (DSK) to help bi/multilingual students developing both academic and reflexive multiliteracies (Humphrey, 2021). Furthermore, a reported the use of glocalized approach to build learners’ ESP disciplinary and literacy through multimodal communication (Lam, 2024). Moreover, some studies also showed how multiliteracies pedagogy supported English language learners (ELLs) in engaging more deeply with STEM contents through multiple modes (visual, oral, and written) (Mirhosseini et al., 2022; Takeuchi, 2015). In conclusion, by acknowledging learners’ linguistic and cultural resources, multiliteracies pedagogy promotes meaningful opportunities to access and succeed in academic contexts. 
6. Challenges in Implementing Multiliteracies Pedagogy
Despite its great potential, the implementation of multiliteracies pedagogy has not been without any challenges. Several studies noted that functional literacy based, exam-oriented classroom cultures relying much on technical skills and rote learning remained dominant in countries like Japan and Singapore calling for teaching approaches that promote students’ engagement with diverse, multimodal, and global forms of communication (Kiss & Mizusawa, 2018; Mizusawa, 2021). However, teachers often lack adequate training, time, or resources to integrate multiliteracies effectively. Even, the policy expecting the traditional literacy instruction itself clearly hinder the multiliteracies integration. These complex and structural constraints highlight the need for systemic changes in curriculum design, assessment, and teacher education to support the success of multiliteracies integration. 
7. Intercultural Understanding and Global English 
The last theme advocates that multiliteracies pedagogy is truly well-suited for promoting intercultural competence in the context of global English. One of the reviewed studies exemplified this by depicting how Balinese and Chinese EFL students engaged in virtual fieldwork to explore culturally situated concepts such as manying (Balinese), sajiao (Chinese), and amae (Japanese) where all of the concepts describe ways of people seeking for affection, support, or indulgence (Su et al., 2021). Through exploratory practice and team learning, the students not only developed their academic English proficiency but also enhanced their critical cultural awareness. Other studies rooted in English as an International Language (EIL) and cultural awareness also supported the idea of how multiliteracies could foster inclusive, globally minded communication practices across national and linguistic borders.

RESULT AND DISCUSSION
Discussion
This scoping review highlights the relevance and adaptability of multiliteracies pedagogy (New London Group, 1996) to be implemented across diverse English language education contexts. Generally, all of the reviewed studies consistently reported how the four pedagogical components of multiliteracies including situated practice, overt instruction, critical framing, and transformed practice were innovatively applied in classroom teaching practices. For example, it was reported that situated practice and effective engagement could empower English Language Learners (ELLs) and young learners promoting agency and multimodal expression (Lenters, 2016; Takeuchi, 2015). Additionally, the central focus on student-centred and culturally sustaining pedagogies aligns well with Cope & Kalantzis (2015) concept of multiliteracies acknowledging inclusivity and responsiveness in teaching practices. Moreover, the key trend across the studies reflects the shift from traditional print-based literacy to multimodal literacy. Correspondingly, a study found that digital composing tasks could enhance students’ semiotic awareness and technical proficiency (Liang & Lim, 2021). Likewise, integrating computer-assisted multiliteracies enriched learners’ linguistic and cultural literacies. These findings support the actualization of transformed practice through multimodal composition where learners reflect on their lived experiences and digital realities. 
The findings of this study provide implication for language teacher education and curriculum development to integrate multiliteracies pedagogy in their teacher professional development programs. Correspondingly, a number of studies emphasize the need to support pre-service and in-service teachers in improving their awareness of semiotics, multimodality, and translanguaging (Holloway, 2021; Humphrey, 2021; Querol-Julián, 2024). Those competences are very critical for designing pedagogies that are not only aligned with students’ digital worlds but also responsive to their linguistic and cultural identities. Furthermore, the empirical evidence indicates that curriculum frameworks should transform the traditional literacy models to multiliteracies as it is more dynamic and context-sensitive approach. However, two studies have identified the persistent tension between traditional, exam-focused practices and the transformative approach of multiliteracies (Kiss & Mizusawa, 2018; Mizusawa, 2021) indicating that the integration of multiliteracies pedagogy could be very challenging. Thus, curriculum developers must address the barriers by promoting flexible assessment criteria valuing multimodal and process-oriented learning. 
Moreover, the reviewed studies unveiled the power of multiliteracies pedagogy to address the complexity demand of globalized and multilingual learning. Several studies investigated how combining multiliteracies with glocalization or virtual intercultural fieldwork could cultivate learners’ global awareness and communicative competence (Lam, 2024; Su et al., 2021). Basically, these pedagogical approaches recognize the increasingly translingual and transcultural nature of communication required in the 21st century. Additionally, two studies on multiliteracies pedagogy taking the perspective of affective dimension confirmed that literacy practices were not solely cognitive process but also an embodied and emotional experience (Burgess, 2020; Lenters, 2016). Affective engagement through several projects such as storytelling, play, and digital artefact creation might foster deeper connection, creativity, and critical thought highlighting the need for pedagogies that acknowledge the emotional dimension. 
Despite the richness of findings, the review identifies notable gaps in the existing body of the reviewed research. Firstly, most of the studies were conducted in North America, Asia, and Australia. On the other hand, studies focusing on the African and South American contexts remained limited. This calls for the greater inclusion of geographical diversity in multiliteracies research. Secondly, primary education was the least explored among the reviewed studies. Only 4 out of 23 articles reported multiliteracies pedagogy implementation in primary schools. Further research is recommended to conduct more exploration in elementary education levels. Lastly, the majority of the studies heavily relied on qualitative methodologies. Through qualitative method offer deep and rich data exploration, further research should include more quantitative or mixed-method designs to provide robust and generalizable insights on the application of multiliteracies pedagogy. 
 
CONCLUSION AND SUGGESTION

[bookmark: _Hlk196592112]This scoping review aims at examining how multiliteracies pedagogy is applied in the context of English language education across various educational levels. The primary findings of this study report seven key thematic findings synthesized from all of the reviewed articles. The themes are 1) identity and cultural expression, 2) multimodality and technology integration, 3) multiliteracies and pedagogical innovation, 4) power, equity, and resistance, 5) language and academic literacy development, 6) challenges in implementing multiliteracies pedagogy, and 7) intercultural understanding and global English. Overall, those themes highlight the values of fostering multiliteracies for promoting learner identity, inter-/cultural awareness/ understanding, pedagogical innovation, inclusivity, and academic development through multimodality and technology integration. Additionally, across educational levels (primary, secondary, and tertiary), multiliteracies pedagogy offers a flexible framework for responding to the complexities of globalized, multilingual, and media-rich classrooms. 
At the same time, this study identifies three gaps that potentially limit the successful implementation of multiliteracies covering geographical underrepresentation, educational levels, and methodological gaps. Briefly, it calls for more inclusion of African and South American context, primary education context, and quantitative or mixed-method research designs. Likewise, this scoping review study is not perfect leaving several limitations that should be addressed. This review is limited to peer-reviewed articles written in English and published in one database only, Taylor & Francis. It potentially excludes valuable non-English, grey literature, and broader global perspectives. Expanding future searches across multiple databases could enhance the diversity and inclusivity of multiliteracies research. 
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