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Abstract:
Teaching English-speaking skills requires the right effort so that students can play an active role
in the learning process. Therefore, this study aims to identify the techniques used by teachers in
teaching English speaking skills, the challenges faced by teachers in teaching English Speaking
Skills, and the coping strategies employed to address the difficulties encountered by teachers. This
study uses a qualitative descriptive method to present data. The participants in this study were
three teachers from a vocational high school in Sukoharjo who taught at different grade levels.
Data were collected from observations of teaching and learning activities in the classroom and
interviews with the three related teachers. After the data is collected, it will be analyzed by first
simplifying the findings, grouping them, and concluding in the final stage. The results of the study
showed that (1) Role-play, discussion, and presentation techniques are very effective in English
language learning, (2) the challenges faced by teachers are students' lack of self-confidence,
different student input, and differences in student interests, (3) the strategies used to deal with
problems are forming small groups, level-based tasks, and linking speaking to interests. The
results of this study aim to provide additional insights for teachers, thereby enhancing the
effectiveness of the learning process.
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Abstrak:
Mengajarkan keterampilan berbicara bahasa Inggris memerlukan upaya yang tepat agar siswa
dapat berperan aktif selama proses pembelajaran. Maka dari itu, penelitian ini bertujuan untuk
mengidentifikasi teknik yang digunakan guru dalam mengajarkan keterampilan berbicara bahasa
Inggris, tantangan yang dihadapi guru dalam mengajarkan keterampilan berbicara bahasa
Inggris, dan strategi mengatasi tantangan yang dihadapi guru. Penelitian ini menggunakan
metode deskriptif kualitatif untuk menyajikan data. Partisipan dalam penelitian ini adalah tiga
guru dari salah satu sekolah menengah kejuruan di Sukoharjo dan mengajar di tingkat kelas yang
berbeda. data dikoleksi dari observasi kegiatan belajar mengajr di kelas dan juga melalui
wawancara ketiga guru yang berkaitan. Setelah data ditemukan, data akan dianalisis dengan cara
mengumpulkan terlebih dahulu, kemudian menyederhanakan temuan, dilanjutkan dengan
pengelompokan, dan pada tahap terakhir menyimpulkan. Hasil penelitian menujukkan bahwa (1)
teknik Roleplay, diskusi, dan presentasi sangat efektif digunakan dalam pemebelajaran bahasa
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Inggris, (2) tantangan yang dihadapi guru yaitu kurangnya rasa percaya diri siswa, perbedaan
input siswa, dan perbedaan minat siswa, (3) untuk stategi yang dilakukan dalam menghadapi
masalah yaitu membentuk kelompok kecil,memberikan tugas berdasarkan tingkat pengetahuan,
dan menghubungkan keahlian berbicara dengan minat siswa. Hasil penelitian ini bertujuan untuk
memberikan wawasan tambahan bagi guru agar proses pembelajaran menjadi lebih efektif.

Kata Kunci: Inggris; Tantangan, strategi penanggulangan, keterampilan berbicara; pengajaran

INTRODUCTION

English is an international language. English has a profound influence on various aspects of
life, including culture, society, politics, and ethics (Dutta, 2020). In addition, English has
become the key to education, the office, law, business, and many other fields. English is
essential in the current era because it is closely related to Many Aspects of Life. In Indonesia,
English is also used in everyday conversations. One of the primary functions of the English
language is to facilitate communication. Speaking, writing, reading, and listening are the four
components of English proficiency. English language proficiency, mainly speaking
proficiency, is becoming increasingly crucial for Indonesian Vocational High School (SMK)
graduates in an increasingly competitive globalized world. These abilities boost their
competitiveness in the global labor market and enable them to communicate successfully at
work (Lauder, 2008). Although English is essential, he emphasized that teaching speaking
skills in vocational schools presents its challenges, as the primary focus of vocational

education prioritizes the development of specific technical skills over language skills.

Curriculum is an essential component of education. The Merdeka Curriculum is
designed to provide students with freedom and independence while emphasizing the
development of 21st-century skills (Lubis et al., 2023). The teaching methodology in
Indonesia underwent substantial modifications in 2002 with the introduction of the Merdeka
Curriculum, which was initiated by the Ministry of Education, Culture, Research, and
Technology. The curriculum focuses on forming a Pancasila student profile to strengthen
students' character and skills (Riyan et al.,, 2022). This curriculum emphasizes the
development of critical thinking skills and student-centered learning more than it focuses on
the implementation of learning. In teaching English, particularly in developing speaking
skills, the Independent Curriculum offers teachers the opportunity to create more innovative

and effective teaching strategies. "Inactive methods developed based on constructivism
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theories, the student plays the role of the constructor of information and takes an active role

(Piaget, 1968; Vygotsky, 1978; Erbil, 2020, p. 1).

The book (Biesta, 2023) defines teaching as the process of instructing students in a
classroom setting, which involves guiding their studies and imparting knowledge to them.
(Brown, 1994) confirms, "Teaching is guiding and facilitating learning, enabling the learners
to learn, and setting the condition of learning." This definition emphasizes that teachers' roles
are more than just delivering material. They are also responsible for creating a conducive
learning environment, providing guidance, and helping students understand and apply the
knowledge they have acquired. Teachers must create a comfortable and pleasant classroom
atmosphere so that students can study in a relaxed and conducive environment. Each teacher
has their way of teaching English using various approaches and methods. There are also many
ways to teach speaking skills. They are starting with songs, videos, games, and so on.
(Endang Fauziati, 2017) The techniques for teaching English speaking skills are role-playing,
games, problem-solving songs, and discussion. According to Harmer (2022), there are six
techniques for teaching English Speaking skills: acting from a script, communication games,

discussion, prepared talks, questionnaires, and simulation and role-play.

The study by Henisah et al. (2023) and Kasper and Youn (2017) found that this role-
play technique is very effective in learning English because it can improve students'
communication skills. Also, students play a more active role in the learning process. In
research (Cayabyab et al., 2023; Hayati, 2021; Kenali et al., 2019; Nuraini et al., 2023), game
techniques can be used interactively to train students, enhancing their independent learning
and language practice by improving confidence, pronunciation, grammar, and comprehension.
The study (Destari et al., 2023) found role-plays that effectively teach English-speaking skills,
small-group discussion techniques, and debates. According to Yusuf et al. (2024),
Implementing group discussion can improve communication between introverted and
extroverted students. Additionally, there is a presentation technique that can help students
hone their speaking skills and practice their communication skills (Febriansyah et al., 2023).
The study (Maca, 2020) found that analyzing the efficacy of strategies such as pair and group

interviews, which enhance participants' confidence, fluency, and active involvement
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compared to conventional methods, is part of the discussion in teaching English-speaking

skills.

However, implementing speaking skills teaching strategies that align with the
principles of the Merdeka Curriculum in vocational schools is still a challenge for many
teachers. According to Kumari and Rahman (2024), many students struggle with shyness and
nervousness, which makes it challenging for them to participate in speaking activities.
Additionally, personalized education and feedback become complicated in large and diverse
classes, making it challenging to meet the individual needs of each student. Further research
conducted by Rezeki and Dalimunte (2024) found that teachers often struggle to help students
communicate successfully due to their limited grammar and vocabulary skills. Also, a lack of

facilities and teaching materials further exacerbates teachers' challenges.

Thus, the lack of student motivation and self-confidence in learning English is still a
significant problem in teaching English. Research by Huang (2020), Kurniarini (2023), Li and
Heydarnejad (2024), and Omar et al. (2020) also revealed that one of the challenges teachers
face in teaching students speaking skills is the students' lack of self-confidence. This was
stated by Rezeki and Dalimunte (2024), who found that a lack of student motivation can
create significant obstacles for teachers in promoting effective speaking, as psychological
factors affect the quality and development of students' language production. Not only did the
lack of student motivation occur, but it also led to challenges in school facilities, increased
student anxiety, and difficulties for teachers in the curriculum (Kristina et al., 2021; Purwati et
al., 2023; Tsuraya, 2020). They also revealed that teachers face challenges due to a lack of

motivation and confidence.

There are always challenges in the learning process, and each teacher has their
approach to addressing these challenges. The same is true in previous research, which
Radulovi¢ et al. (2023) explained, stating that when tasks are adjusted to students' abilities, it
improves academic achievement and increases student engagement. This is one of the
strategies teachers use to address problems in the learning process. In the study (He et al.,
2024). It was also found that teachers can capitalize on students' interests by working on
speaking assignments that use topics and contexts relevant to students, which can increase

engagement and effectiveness in speaking activities.
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Based on the study's background, the researcher aims to provide an in-depth
examination of the techniques, challenges, and coping strategies involved in teaching English
speaking skills at high school, particularly in vocational high schools. Previous studies have
primarily focused on techniques and challenges. However, they have rarely explored how
teachers cope with strategies. Furthermore, with the implementation of the Merdeka
curriculum, this study will become more relevant in revealing the dynamics of English

learning. Thus, the research problems have been formulated as:

1. What techniques do teachers use in teaching English speaking skills based on the
Merdeka Curriculum at Vocational High School in Sukoharjo?

2. What challenges do teachers face in teaching English speaking skills based on the
Merdeka Curriculum at Vocational High School in Sukoharjo?

3. How do teachers use coping strategies in facing the challenges of teaching English
speaking skills based on the Merdeka Curriculum at Vocational High School in
Sukoharjo?

METHOD
Design

This research method employs a descriptive qualitative design within the
phenomenological procedure to explore teaching techniques for English-speaking skills,
focusing on techniques, challenges faced, and coping strategies. This phenomenological
approach emphasizes gathering insights from participants' opinions and experiences, ensuring
the findings are grounded in real-world contexts (Miksza et al., 2023). The scope of this study
encompasses the experiences and perceptions of English teachers regarding the teaching of

speaking skills in vocational high schools.
Participant

The study participants consisted of three English teachers (all female) from vocational
high schools in Sukoharjo, in grades X, XI, and XII, who implemented the Merdeka
Curriculum. The participants had teaching experience ranging from 2 to 10 years. They were
selected using a convenience sampling technique. The subjects were chosen because

vocational high school teachers have a strategic role in preparing students' English

http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0

Putri and Susiati (2025)

competencies for the world of work. Based on the Merdeka Curriculum in the vocational high
school, the study focused on teaching techniques, challenges, and coping strategies in

teaching English speaking skills.
Instrument

According to Lexy et al. (2017), the primary data sources in qualitative research are
words and actions; the rest are additional data, such as documents and others. The instruments
used in this study include observation followed by interviews to collect data on the subject.
The first non-participant structured observation was conducted in the classroom, focusing on
teaching techniques, student-teacher interactions, and speaking activities. The observation
utilized a field note to document the teaching and learning process. Following the
observations, the researcher conducted interviews using a semi-structured format, with five
questions focused on the techniques, challenges, and coping strategies employed by teachers
in teaching English speaking skills based on the Merdeka Curriculum. The reliability and
validity of the interviews were established through triangulation. The researcher asked each

teacher five questions during the interview process to facilitate data collection.
Data collecting technique

This study employs two primary data collection techniques: observation and
interviews. This observation aims to determine directly what techniques are used to teach
English speaking skills based on the Merdeka Curriculum. Using the observational method,
researchers can gain an overview of the learning process, student behavior, natural
phenomena, problems, and how to address them. This observation generates context data in
the form of descriptive field notes, documenting teaching techniques, classroom interactions,
and the implementation of speaking activities. After conducting observations, researchers
conduct interviews. This type of interview aims to gain a deeper understanding of teachers'
views, experiences, and opinions on a particular topic or issue. The interviews also generate
content data, including teachers' narrative descriptions of their techniques, challenges, and
strategies. In this study, the researcher asked English teachers at vocational high schools in

Sukoharjo about the techniques they use in teaching English speaking skills based on the
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Merdeka Curriculum, as well as the challenges and coping strategies they face in teaching

English speaking skills.
Data analysis technique

In this study, the researcher employed the data analysis technique described by Miles
and Huberman (2014), which consists of four sequential streams of activities: data collection,
data reduction, data display, and conclusion and verification. More specifics about these four
flows are as follows: (1) Data Collection. To obtain research data, researchers conducted
observations and interviews. This observation was conducted in the classroom, with the
researcher serving as a teacher of teaching and learning activities. What the researcher saw the
researcher will write in the form of a note field. After conducting observations, the researcher
will interview the teacher regarding the questions prepared, which relate to the observation
activities in the classroom and the research questions. (2). Data Reduction. At this stage, the
researcher will process the raw data collected from observations and interviews to summarize

and systematize it, making it easier for readers to understand and observe.

For observational data, the researcher coded field notes to identify patterns in teaching
techniques, classroom management, and student engagement. For interview data, the
researcher performed thematic coding to identify recurring themes related to techniques,
challenges, and coping strategies. Researchers sorted the data obtained according to the
problem statement, eliminating irrelevant information while preserving the essence of
participants' experiences. (3) Display Data. At this stage, researchers present data by grouping
observations and interviews, providing brief descriptions and narrative summaries to support

their findings.

The observation findings were organized into categories based on the techniques
observed. In contrast, interview data were organized according to emerging themes across
participants' responses, creating a comprehensive picture of the phenomenon under study. (4)
Drawing Conclusion or Proof. If the compression and data presentation stage has been
completed, the last stage is to conclude. At this stage, after presenting data correlated to the
techniques, challenges, and coping strategies in English speaking skills teaching strategies

based on the Merdeka Curriculum at a vocational high school in Sukoharjo, the researcher
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concluded by synthesizing patterns across both observation and interview data. The researcher
verified these conclusions by checking for consistency between observed practices and
teachers' reported experiences, ensuring the findings accurately represented the studied

phenomenon.

RESULT AND DISCUSSION
Result
The study seeks to answer the following questions;

What techniques do teachers use in teaching English speaking skills based on the Merdeka

Curriculum at Vocational High School in Sukoharjo?

Based on the interviews and observations of the three teachers, it is known that each
teacher uses various techniques to teach English speaking skills. Although we use the
Independent Curriculum, the implementation of teaching strategies adapts to each teacher's
style and experience. This research found that teachers employ three primary techniques to

enhance students' speaking skills: role-playing, discussion, and presentations (see Table 1).

Table 1. Teaching techniques for English speaking skills (n=3)

No Teaching Techniques  Teachers Purpose

1. Role-play Teacher A, Encourage students to actively use English and
teacher C apply it in real life.

2. Discussion Teacher A, Students are more actively involved in the
Teacher B, learning process and can develop critical
Teacher C thinking skills.

3. Presentation Teacher B Can build confidence in public speaking and

improve language structuring skills.

Table 1 above shows that role-play is used by Teachers A and C because this
technique allows students to engage in conversations in real-life situations, which is highly
relevant for vocational high school students. All teachers use discussion because this method
encourages active interaction and critical thinking. Meanwhile, presentation is used more by

Teacher B to increase students' confidence in public speaking.
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What challenges do teachers face in teaching English speaking skills based on the Merdeka

Curriculum at Vocational High School in Sukoharjo?

Every teacher faces challenges in teaching students to develop their speaking skills.
This research found that these challenges stem from students' lack of self-confidence, varying

student input, and differences in student interests.

Table 2. Challenges in teaching English speaking skills (n=3)

No Challenges Teachers Description

1. Lack of self-confidence Teacher A Students are afraid of
MiSpronouncing words
and are concerned
about being teased by

their friends.

2. Differences in student input Teacher B Different  levels  of
students’ English
proficiency.

3. Differences in student interest Teacher B, Teacher C Some students prefer

writing over speaking.

The biggest challenge faced by teacher A is a lack of student confidence. Many
students are afraid to speak because they worry about mispronouncing words and being teased
by their friends. Additionally, the difference in ability levels within one class poses a
challenge for Teacher B, as there are students who are already fluent in English while others
continue to struggle. Teachers B and C also face differences in student interests, where some
students prefer writing to speaking, making it challenging to encourage them to participate

actively in speaking activities.

How do teachers use coping strategies in facing the challenges of teaching English
speaking skills based on the Merdeka Curriculum at Vocational High School in
Sukoharjo?

In facing these challenges, the three teachers developed adaptive strategies appropriate
to the class conditions and students' needs. The strategies that teachers employ to address
challenges include forming small groups, assigning level-based tasks, and connecting with

and speaking to students' interests.
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Table 3. Coping strategies for teaching challenges (n=3)

No Coping strategies Teachers Purposes

1. Forming small group Teacher A Increase self-
confidence through
peers.

2. Level-based tasks Teacher B Adjusts difficulty
levels  to  match
student proficiency.

3. Linking speaking to interests Teacher B, Teacher Encourages

C speaking through
student-preferred
activities.

To address students' lack of confidence, Teacher A formed small groups where
students with higher abilities helped their less confident friends. Meanwhile, Teacher B used
level-based tasks, adjusting the difficulty level of the tasks to each student's ability so that
they feel burned. Teachers B and C also linked speaking activities to students' interests to
motivate them, for example, by allowing students who enjoyed writing to read their work

aloud in front of the class as a form of speaking practice.

Discussion

The findings of this study reveal important insights into the teaching techniques,
challenges, and coping strategies employed by vocational high school teachers in

implementing English speaking skills instruction under the Merdeka Curriculum.
Teaching techniques used by teachers to improve student speaking skills

The study results revealed that teachers use three main techniques in teaching students'
speaking skills: role-play, discussion, and presentation. Each technique has different
characteristics and objectives. This study found that role-play is the most effective technique
in improving students' speaking skills in vocational schools. This technique enables students
to practice in real-world contexts, thereby increasing their confidence in using the English
language. Additionally, students can play roles directly and apply English conversations to
everyday life. Teacher A emphasized that this technique is particularly suitable for vocational
school students, as they will need to utilize speaking skills in everyday life and the workplace

later. As stated by teacher A:
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"It also happens that it is very effective to be applied to the students here. I have tried other
techniques before, but they were not as successful as this role-play. Furthermore, it happens
that this is a vocational high school, so this role-play technique is very suitable to be used
because, with this technique, students are required to be able to apply a conversation to
everyday life directly.” (Teacher A)

This finding is supported by Harmer (2022) and Endang Fauziati (2017), who have
proven that it is effective in creating a safe and structured learning environment. Additionally,
the study by Destari et al. (2023) revealed that the role-play technique has proven effective in
English language learning. This finding was also reported in the study by Henisah et al.
(2023), which explained that this role-play technique can enhance students' communication
skills and participation in teaching and learning. The application of role-play in vocational
high school settings is particularly relevant as it directly prepares students for workplace

communication scenarios they will encounter after graduation.

However, although this technique is effective, some teachers also rely on discussion
methods to encourage active student participation in class. All teachers use this technique.
This technique can help develop students' critical thinking and argumentation skills,
encouraging them to be more actively engaged in the learning process. Discussions enable
students to exchange ideas, hear other perspectives, and develop the ability to construct and
articulate arguments. Teacher B emphasized making students more active and directly

involved in learning:

"With discussions, I think it makes students more active and directly involved in the learning
process.” (Teacher B)

Teacher C added that discussions train students in critical thinking and understanding

different perspectives:

"The discussion aims to develop students’ critical thinking skills. By this technique, students
can exchange opinions, listen to other people's perspectives, and learn to convey their
arguments.” (Teacher C)

Teacher B emphasized that discussions allow students to participate more actively in
class. This is also related to research conducted by Destari et al. (2023), which revealed that
the study applied this approach to improve students' speaking skills, enabling them to become
active and think critically in their learning. According to Fauziati (2017) and Harmer (2018),
discussion techniques can create a more dynamic and interactive learning environment where

learners can actively engage in meaningful dialogue, build their confidence through peer
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support, and develop their speaking and critical thinking skills concurrently. However, not all
teachers consider this technique to be equally effective. Teacher A, for example, feels that
discussion is less effective than role-play because students tend to be shy and rely more on the

more active students.

While discussion provides opportunities for interactive learning and critical thinking,
some students may still struggle with building confidence and articulating their thoughts in a
structured manner. To address this, teachers also implement presentation techniques, which
offer a structured platform for students to develop their ability to articulate ideas clearly,
construct logical arguments, and speak with confidence in front of an audience. Unlike role-
play and discussion, which emphasize spontaneous interaction, presentations encourage
students to prepare and deliver their speech in a more formal setting, helping them refine
language use and public speaking skills. The presentation also plays a crucial role in helping
students construct logical arguments, use appropriate language, and speak confidently in front
of the class. Teacher B uses this technique to train students in formal communication

situations and improve their vocabulary. As stated by teacher B:

"Meanwhile, presentations train them to speak in public with confidence, as well as enriching
their vocabulary and ability to construct good sentences."(Teacher B)

Harmer's (2022) research supports this finding, showing that students who are
accustomed to giving presentations experience improvements in organizing their thoughts and
speaking more confidently. The presentation approach also aligns with Febriansyah et al.
(2023), who found that presentations help students hone their speaking skills and practice
communication in a structured format. Therefore, presentations not only help students take
ideas in a more structured way but also train them to use suitable language and speak
confidently in public. This technique offers students the opportunity to develop their speaking

skills in formal settings.

Thus, each technique plays a crucial role in enhancing students' speaking skills. Role-
play helps students build courage and practice in real-life situations. Discussions encourage
interaction and critical thinking, while presentations train students to construct coherent

arguments and convey their ideas effectively. Teachers select and combine these techniques
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according to students' needs, enabling them to develop their speaking skills optimally in

various contexts.
Challenges faced by teachers in teaching speaking skills

This study identified three significant challenges that teachers face: a lack of self-
confidence, diverse student input, and variations in student interest. One of the biggest
challenges in teaching speaking skills is a lack of self-confidence. Students are afraid of
making pronunciation mistakes or being criticized by peers. Internal factors such as a less
supportive learning environment contribute to this challenge. Teacher A confirmed that many

of the students experience fear when speaking English:

"Many students feel less confident in speaking English." (Teacher A)

"Many factors. For example, they worry about mispronunciation or are afraid of being
underestimated by their friends. A less supportive learning environment can also be a
barrier." (Teacher A)

Teacher A emphasized that self-confidence is a significant obstacle in teaching
speaking. This indicates that even though students possess adequate linguistic abilities,
anxiety and a fear of being evaluated negatively can impede their participation in speaking.
Research conducted by Shodmonov (2024) also highlighted anxiety as a significant challenge
in teaching speaking skills, reinforcing the view that students' fear of failure and negative
criticism can hinder their participation in speaking activities. However, this study extends
these findings by showing that a less supportive learning environment is also a factor that
exacerbates students' anxiety in speaking. The research by Tsuraya (2020) and Purwanti and
Wardani (2024) also found that the main problem faced by most students in pronunciation is a
lack of self-confidence, often caused by a lack of practice. These findings suggest that
psychological barriers play a crucial role in the development of speaking skills and require
targeted interferences. Thus, a lack of self-confidence becomes a main fence for students in

developing their speaking skills.

In addition to psychological factors such as self-confidence, challenges in teaching
speaking skills also arise from differences in students' ability levels within a single class.
Differences in student input present another considerable challenge. The diversity of students'

background knowledge and readiness are factors that cause differences in student input. It
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results in unequal opportunities for authentic practice, with less experienced students being

more reluctant to participate. As teacher B explained:

"What is certain is that students' input is different; that is one thing. Then, different interests
should be differentiated, as not all individuals are interested in speaking. Some prefer to be
silent, but they also prefer to write." (Teacher B)

While Shodmonov (2024) did not specifically address input differences, the research
did identify limited authentic practice opportunities as a challenge, which relates to the
varying readiness levels observed in this study. The heterogeneity of student backgrounds in
vocational high schools appears to be a particular challenge that requires adaptive teaching
strategies. The differences in students' ability levels necessitate a flexible teaching approach
that provides all students with an equal opportunity to develop. However, the challenges do
not stop here, as teachers must also deal with differences in students' interests in speaking

skills.

Apart from differences in student input, differences in student interest constituted the
third major challenge, which is an obstacle to teaching. The Merdeka Curriculum provides
freedom to explore, but this can also limit students' motivation to practice speaking. Not all
students are interested in speaking skills. Some of them prefer writing skills or other

activities. Teacher B stated that not all students are interested in speaking English.

"not all of them are interested in speaking. Some prefer to be silent but prefer to write."
(Teacher B).

According to research conducted by Shodmonov (2024), this can be described as a
situation where students do not see the value in speaking or prefer other language skills,
resulting in a decrease in their motivation to speak. Teachers must align language activities
with students' interests or provide alternative ways to encourage speaking engagement
according to their preferences. The study by Tsuraya (2020) and Rezeki and Dalimunte
(2024) also found that one of the challenges teachers face in teaching English speaking skills
is a lack of motivation, which stems from the students themselves. These findings suggest that
balancing curricular freedom with skill development requirements presents a persistent
challenge for teachers. Thus, the differences in students' interests in speaking English present

challenges that require more flexible and interest-based learning strategies. Therefore, to
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address these challenges, teachers have developed adaptive strategies that allow them to

adjust their teaching techniques to students' needs.

These three challenges are, therefore, interrelated and reflect the complexity of
teaching speaking skills in a diverse classroom. A lack of confidence makes some students
reluctant to speak, while differences in student input lead to gaps in participation. Coupled
with differences in student interests, teachers must find ways to adapt teaching strategies so
that all students have an equal opportunity to thrive. To address this, teachers employ adaptive
strategies that enable them to adjust their teaching methods to meet the individual needs of

their students.
Coping strategies used by teachers in facing the challenges

To address the challenges they faced in their classrooms, the three teachers employed
adaptive strategies tailored to their students' individual needs and learning conditions. These
strategies include forming small groups, using level-based tasks, and linking speaking to
students' interests. One practical approach is forming small groups. By forming small groups
in the classroom, students can help each other. The first thing the teacher does is record the
superior students in the class, after which they are divided into small groups. In one group,
there is one mentor, who is also a friend of the students and has superior academic grades.
The application of forming small groups is carried out by teacher A. Proven by teacher A's

statement:

"The solution is that I form them into small groups. Later, each group will have a leader, and [
choose the leader. Why is that? Because the leader here is the student with the highest English
score. I collect the data first, typically from the previous class teacher. Later, the leader will
help his/her friends who are struggling with English. In addition, I try to provide support and
motivation to the students so that they remain enthusiastic.”" (Teacher A)

This strategy aligns with Destari et al. (2023), who found that small-group discussions
encourage students to be more active in interacting with one another. Additionally, small
group discussions can also enhance students' speaking skills, enabling them to become more
active and think critically in their learning process. By implementing small groups, students
get more opportunities to speak in a more comfortable atmosphere and build confidence.

However, while peer support is helpful, it does not completely overcome differences in
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student proficiency levels. To ensure that each student progresses at their own pace, teachers

also implement tasks based on levels that are appropriate to each student's abilities.

Another strategy implemented is level-based tasks. Level-based tasks are a strategy
that assigns students tasks according to their ability levels. It can make students feel
comfortable, allowing them to develop their English skills at a pace that suits their level.
Teacher B adjusts assignments based on each student's abilities to ensure that they can

develop optimally.

"To deal with the differences in students' abilities, 1 usually give assignments that are
appropriate to their level. Students with low-level knowledge are usually given basic
exercises. For those who are more advanced, I give more challenging assignments. In this
way, students can learn at a rhythm that suits their abilities." (Teacher B)

"Yes. That way, the learning process becomes more comfortable, and they can develop their
English skills slowly." (Teacher B)

Teacher B states that by giving more manageable tasks to beginner students and
additional challenges to more advanced students, each student can develop comfortably
without feeling overwhelmed or bored. This is related to research (Radulovi¢ et al., 2023),
which shows that when tasks are matched to students' abilities, academic achievement
improves and student engagement increases. This approach ensures that each student is
appropriately challenged, not overwhelmed or under-stimulated, which is essential for optimal
learning. Additionally, providing tasks according to students' ability levels is highly effective
in improving learning outcomes. However, in addition to adjusting the level of difficulty of
the assignment, teachers also need to consider students' interests so that they are more
motivated to speak English. Motivation also plays a crucial role in the success of English
learning. Hence, teachers need to consider students' interests to enhance their engagement in
speaking. In this way, it not only improves students' speaking skills but also helps them feel

more confident in their communication.

Another strategy implemented by teachers is linking speaking to interest. It links
speaking activities to students' interests, such as encouraging writing-focused students to
present their work aloud, allowing them to explore while subtly improving their speaking
skills. Teacher C allows students to explore learning methods that best suit their learning

styles, such as having students who prefer writing present their writing as a speaking practice.
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It relates to the research by scholars (He et al., 2024). Teachers can leverage students' interests
into speaking tasks by using relevant topics and contexts that resonate with them, thus
increasing engagement and effectiveness in speaking activities. Similarly, Teacher C
emphasized student autonomy by allowing them to choose their learning strategies without
pressure to excel in specific skills. Teacher C believed in identifying and supporting the
learning styles that best fit their students while implementing varied assessments. Teachers B
and C prioritized flexibility and personalized learning to ensure student engagement and
comfort. Collectively, these strategies underscore the importance of adaptive teaching
methods in addressing diverse classroom challenges, promoting skill development, and

cultivating a positive learning environment.

These three strategies work synergistically to create a supportive learning
environment. Small-group formatting helps students overcome anxiety and increase their
participation. Level-based tasks ensure that all students receive appropriate challenges, and
linking speaking to their interests increases their motivation to engage in speaking. By
combining these three approaches, teachers can overcome the challenges in teaching speaking
skills and effectively implement the principles of the Merdeka Curriculum in Vocational High

School.
CONCLUSION AND IMPLICATION
Conclusion

Three key conclusions from this study highlight the techniques, challenges, and coping
strategies that teachers face in teaching English speaking skills. First, techniques that have
proven effective for teachers in vocational high schools are role-play, discussion, and
presentation. Second, teachers' challenges in teaching English-speaking skills include a lack
of student confidence, differences in student input, and variations in student interests. Lastly,
one found in this study is coping strategies used by teachers in facing these challenges. In
facing these challenges, each teacher has their approach, such as forming small groups, using
level-based tasks, and linking speaking to students' interests. This study concludes that
teachers need to master more than one learning technique, and they must also understand their

students individually; this is expected so that learning objectives can be achieved. Suggestions
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for further research include expanding the sample scope by involving more vocational high
schools from various regions. It will provide a more comprehensive picture of the

implementation of speaking skills teaching techniques in the Merdeka Curriculum.
Limitation

This study only focused on one vocational high school in Sukoharjo, which may not
fully represent the diversity of teaching challenges and practices in other educational areas or
settings. Furthermore, the qualitative approach provided valuable insights but lacked
quantitative data to support broader generalizations. Expanding the scope and incorporating
mixed methodologies in future research could provide a more holistic understanding of the

issues and solutions associated with teaching speaking skills.
Implication

Teachers are expected to create a more exciting learning environment when teaching
English-speaking skills by recognizing each student's needs to achieve learning goals. In
addition, teachers must master multiple learning techniques, not just one, but several. Thus,
learning will not be monotonous. Teacher collaboration is also necessary to gather input on

weaknesses and strengths during the teaching and learning process.
ACKNOWLEDGEMENT

We would like to thank the parties involved, especially the sources who have provided us
with the information. We would also like to thank the Department of English Education and

Universitas Muhammadiyah Surakarta for supporting this research.
BIO-PROFILE:

Anggun Helmaya Putri is a student at Muhammadiyah University of Surakarta. She is
studying for a bachelor's degree in the Department of English Education.

Susiati is a lecturer and researcher with a particular focus on education, literature, and
linguistics. She is a lecturer at the Muhammadiyah University of Surakarta. Corresponding

email: sus246(@ums.ac.id

http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0
mailto:sus246@ums.ac.id

Putri and Susiati (2025)

REFERENCES

Biesta, G. (2023). Outline of a theory of teaching: what teaching is, what it is for, how it
works, and why it requires artistry. In Theorizing Teaching: Current Status and Open
Issues (pp. 253-280). Springer Nature Switzerland AG. https://doi.org/10.1007/978-3-
031-25613-4 9

Brown, A. L. (1994). The Advancement of Learning. Educational Researcher, 23(8), 4—12.
https://doi.org/10.3102/0013189X023008004

Cayabyab, G. T., Mendoza, P. J. C., Mauricio, K. M. S., Salo, A. F., Santiago, N. D., &
Reyes, K. R. D. D. (2023). A 3D Board Game Using a randomized algorithm and Al to
improve English vocabulary retention and fluency. ICSET 2023 - 2023 IEEE 13th
International Conference on System Engineering and Technology, Proceeding, 279-283.
https://doi.org/10.1109/ICSET59111.2023.10295094

Destari, D., Hadijah, S., Afendi, A. R., Wijayanti, D. W., & Deliyani, A. (2023). Teachers'
Techniques in Teaching Speaking Skills for X-Grade Students At SMA YPVDP
Bontang in the Academic Year 2022/2023. Tolis Ilmiah: Jurnal Penelitian, 5(2), 100—
107. https://doi.org/10.56630/jti.v5i2.504

Dutta, S. (2020). The importance of "English" language in today's world. International
Journal of English Learning & Teaching Skills, 2(1), 1028—1035.
https://doi.org/10.15864/ijelts.2119

Endang Fauziati. (2017). Teaching English As A Foreign Language (TEFL Il): Principle and
Practice (II). Era Pustaka Utama.

Erbil, D. G. (2020). A review of flipped classroom and cooperative learning method within
the context of Vygotsky theory. Frontiers in Psychology, 11, 1.
https://doi.org/10.3389/fpsyg.2020.01157

Febriansyah, Y., Tasnim, Z., & Wahjuningsih, E. (2023). Classroom technique used in
teaching English based on the Merdeka curriculum. EFL Education Journal, 10(1), 1.
https://doi.org/10.19184/eej.v1011.40342

Harmer, J. (2022). The practice of English Language Teaching Edition: 3rd. In Overland (3rd
ed., Vols. 2018-Winte, Issue 231, pp. 1—448). Longman.

Hayati, A. (2021). The implementation of talking football game towards students' speaking
skills at second semester English Department of STKIP Dharma Bakti Lubuk Alung.
Journal of Language Education and Development (JLed), 4(2), 1.
https://doi.org/10.52060/jled.v4i1.508

He, H., Zou, B., & Du, Y. (2024). Bridging the Gap: Linking Al technology acceptance to
actual improvements in EAP Learners' Speaking Skills. 1-14.
https://doi.org/10.31219/0sf.i0/syb62

Volume 14 No 1, February 2025
http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0
https://doi.org/10.1007/978-3-031-25613-4_9
https://doi.org/10.1007/978-3-031-25613-4_9
https://doi.org/10.3102/0013189X023008004
https://doi.org/10.1109/ICSET59111.2023.10295094
https://doi.org/10.56630/jti.v5i2.504
https://doi.org/10.15864/ijelts.2119
https://doi.org/10.3389/fpsyg.2020.01157
https://doi.org/10.19184/eej.v10i1.40342
https://doi.org/10.52060/jled.v4i1.508
https://doi.org/10.31219/osf.io/syb62

Putri and Susiati (2025)

Henisah, R., Margana, M., Putri, R. Y., & Khan, H. S. (2023). Role play technique to improve
students' speaking skills. International Journal of Contemporary Studies in Education
(IJ-CSE), 2(3), 176—182. https://doi.org/10.56855/ijcse.v2i3.618

Huang, R. (2020). Research on the training strategies of adult learners' English self-efficacy.
Open Journal of Social Sciences, 08(05), 25-34. https://doi.org/10.4236/1s5.2020.85003

Kasper, G., & Youn, S. J. (2017). Transforming instruction to activity: Role-play in language
assessment. Applied Linguistics Review, 9(4), 1-28. https://doi.org/10.1515/applirev-
2017-0020

Kenali, H. M. S., Yusoff, N. M. R. N., bt Mat Saad, N. S., Abdullah, H., & Kenali, A. M. S.
(2019). The effects of language games on smartphones in developing Arabic speaking
skills among non-native speakers. Creative Education, 10(05), 972-979.
https://doi.org/10.4236/ce.2019.105073

Kristina, F., Syahrial, S., & Yunita, W. (2021). Platforms, problems, and solutions of online
Engish language teaching at Vocational High School. JURNAL BASIS, 8(2), 299-310.
https://doi.org/10.33884/basisupb.v8i2.4480

Kumari, S., & Rahman, M. M. (2024). Challenges and strategies in teaching speaking skills to
the rural engineering students: A case study. International Journal of English Language
and Literature Studies, 13(2), 250-269. https://doi.org/10.55493/5019.v1312.5042

Kurniarini, Y. (2023). Internal factors hindering the attainment of English proficiency in
ASEAN Common Competency Standard. English Language and Education Spectrum,
1(1), 1. https://doi.org/10.53416/electrum.v1il.110

Lauder, A. (2008). The status and function of English in Indonesia: A review of key factors.
Makara Human Behavior Studies in Asia, 12(1), 9.
https://doi.org/10.7454/mssh.v12i1.128

Lexy J. Moleong, Dr. M. A. (2017). Metodologi penelitian kualitatif (edisi revisi)[ Qualitative
research methodology (revised edition)]. In PT. Remaja Rosda Karya (Revisi). Remaja
Rosdakarya. https://inlislite.uin-suska.ac.id/opac/detail-opac?id=12221

Li, L., & Heydarnejad, T. (2024). May I come in? A probe into the contributions of self-
esteem, teacher support, and critical thinking to anxiety and shyness in language classes.
BMC Psychology, 12(1), 1-14. https://doi.org/10.1186/s40359-023-01501-y

Lubis, M. U, Siagian, F. A., Zega, Z., Nuhdin, N., & Nasution, A. F. (2023). Pengembangan
Kurikulum Merdeka Sebagai Upaya Peningkatan Keterampilan Abad 21 Dalam
Pendidikan[Development of the Independent Curriculum as an Effort to Improve 21st
Century Skills in Education]. ANTHOR: Education and Learning Journal, 2(5), 691—
695. https://doi.org/10.31004/anthor.v1i5.222

Volume 14 No 1, February 2025
http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0
https://doi.org/10.56855/ijcse.v2i3.618
https://doi.org/10.4236/jss.2020.85003
https://doi.org/10.1515/applirev-2017-0020
https://doi.org/10.1515/applirev-2017-0020
https://doi.org/10.4236/ce.2019.105073
https://doi.org/10.33884/basisupb.v8i2.4480
https://doi.org/10.55493/5019.v13i2.5042
https://doi.org/10.53416/electrum.v1i1.110
https://doi.org/10.7454/mssh.v12i1.128
https://inlislite.uin-suska.ac.id/opac/detail-opac?id=12221
https://doi.org/10.1186/s40359-023-01501-y
https://doi.org/10.31004/anthor.v1i5.222

Putri and Susiati (2025)

Maca, S. (2020). Teaching English speaking skills through pair and group interview
techniques. Ethical Lingua: Journal of Language Teaching and Literature, 7(2), 329—
337. https://doi.org/10.30605/25409190.192

Miksza, P., Shaw, J. T., Kapalka Richerme, L., Hash, P. M., Hodges, D. A., & Cassidy
Parker, E. (2023). Characteristics of qualitative inquiry. In Music Education Research
(pp. 1-488). Oxford University Press.
https://doi.org/10.1093/0s0/9780197639757.003.0007

Miles & Huberman. (2014). Analisis data kualitatif buku sumber tentang metode-metode
baru[Qualitative data analysis of source books on new methods]. In Cendika Muda Islam
Jurnal Ilmiah (Vol. 2, Issue 2). Jakarta: Ul-Press, 2014.
https://lib.ui.ac.id/detail 71d=20399460

Nuraini, S. A., Sudiran, S., & Hartono, H. (2023). Enhancing speaking skills of non-English
major students: Evaluating the impact of sociodramatic games. VELES (Voices of
English Language Education Society), 7(3), 765-774.
https://doi.org/10.29408/veles.v7i3.24461

Omar, S. F., Nawi, H. S. A., Shahdan, T. S. T., Mee, R. W. M., Pek, L. S., & Yob, F. S. C.
(2020). Interactive language learning activities for learners' communicative ability.
International Journal of Evaluation and Research in Education, 9(4).
https://doi.org/10.11591/ijere.v9i4.20605

Purwanti, I., & Wardani, H. K. (2024). Perspectives of vocational high school English
teachers regarding Kurikulum Merdeka. Pena Edukasi, 11(1).
http://jurnal.goretanpena.com/index.php/JPE

Purwati, D., Faruq Ubaidillah, M., & Restall, G. C. (2023). "Sorry, I Can't Speak": English
teachers' challenges of teaching EFL speaking in an Indonesian Vocational High School
Sector. Mextesol Journal, 47(1), 1-9. https://doi.org/10.61871/mj.v47n1-1

Radulovi¢, B., Dzinovi¢, M., Mandi¢, D., Vilotijevi¢, N., & Nikoli¢, I. (2023). Impact of
structural inquiry-based learning approach on future teacher performance. Croatian
Journal of Education, 25(3), 859-879. https://doi.org/10.15516/cje.v2513.4907

Rezeki, P., & Dalimunte, M. (2024). Exploring English teachers' difficulties in teaching
speaking. Inspiring: English Education Journal, 7(1), 34—48.
https://doi.org/10.35905/inspiring.v7i1.8793

Riyan Rizaldi, D., & Fatimah, Z. (2022). Merdeka Curriculum: Characteristics and Potential
in Education Recovery after the COVID-19 Pandemic. International Journal of
Curriculum and Instruction, 15(1), 260-271.
https://ijci.globets.org/index.php/IJCI/article/view/1137

Volume 14 No 1, February 2025
http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0
https://doi.org/10.30605/25409190.192
https://doi.org/10.1093/oso/9780197639757.003.0007
https://lib.ui.ac.id/detail?id=20399460
https://doi.org/10.29408/veles.v7i3.24461
https://doi.org/10.11591/ijere.v9i4.20605
http://jurnal.goretanpena.com/index.php/JPE
https://doi.org/10.61871/mj.v47n1-1
https://doi.org/10.15516/cje.v25i3.4907
https://doi.org/10.35905/inspiring.v7i1.8793
https://ijci.globets.org/index.php/IJCI/article/view/1137

Putri and Susiati (2025)

Shodmonov, U. (2024). Challenges of teaching speaking and strategies of teaching this skill
effectively. Proceedings of International Scientific Conference on Multidisciplinary
Studies, 263-266. www.econferenceseries.com

Tsuraya, A. S. (2020). The effectiveness imitative approach for teaching English
pronunciation in Indonesia Vocational High School. ETERNAL (English, Teaching,
Learning, and Research Journal), 6(1), 77-88.
https://doi.org/10.24252/eternal.v61.2020.a7

Yusuf, A., . M., & Miolo, S. T. (2024). English teacher strategies in teaching extrovert and
introvert students in Junior and Senior High Schools in Gorontalo to Develop

Communication Skills. International Journal of Research and Review, 11(1).
https://doi.org/10.52403/ijrr.20240172

Volume 14 No 1, February 2025
http://creativecommons.org/licenses/by/4.0



http://creativecommons.org/licenses/by/4.0
http://www.econferenceseries.com/
https://doi.org/10.24252/eternal.v61.2020.a7
https://doi.org/10.52403/ijrr.20240172

